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J. Krishnamurti - On Learning  
(Life Ahead  Introduction) 

tstststs---- Ñ”.kewfrZ % lh[kus dh dyk   Ñ”.kewfrZ % lh[kus dh dyk   Ñ”.kewfrZ % lh[kus dh dyk   Ñ”.kewfrZ % lh[kus dh dyk   

It seems to me that a totally different kind 
of morality and conduct, and an action 
that springs from the understanding of the 
whole process of living, have become an 
urgent necessity, in our world of 
mounting crises and problems.  We try to 
deal with these issues through political 
and organizational methods, through 
economic readjustment and various 
reforms; but none of these things will 
ever resolve the complex difficulties of 
human existence, though they may offer 
temporary relief.  All reforms, however 
extensive and seemingly lasting, are in 
themselves merely productive of further 
confusion and further need of 
reformation.  Without understanding the 
whole complex being of man, mere 
reformation will bring about only the 
confusing demand for further reforms.  
There is no end to reform; and there is no 
fundamental solution along these lines. 
 

eq>s ,slk yxrk gS fd fujarj c<+ jgh 
foinkvksa ,oa leL;kvksa ls f?kjs bl lalkj esa ,d 
iw.kZr;k fHkUu izdkj dh uSfrdrk] vkpj.k vkSj 
deZ dh njdkj gSA ,slk deZ&O;ogkj tks thou 
dh leLr izfØ;k dh le> ij vk/kkfjr  gks 
gekjh ,d rRdky vko’;drk cu xbZ gSA ge 
vdlj bu leL;kvksasa dk lek/kku jktuSfrd ,oa 
laxBukRed i)fr;ksa] vkfFkZd Qsjcny vkSj dbZ 
rjg ds lq/kkjksa ds t+fj, djus dh dksf’k’k djrs 
gSaA buesa ls dksbZ Hkh rkSj&rjhdk ekuo thou dh 
tfVyrkvksa dks lqy>kus esa dke;kc ugha gks 
ldrk] ;|fi muls dqN le; ds fy, jkgr fey 
ldrh gSA lHkh lq/kkj] pkgs os fdrus gh O;kid 
,oa fVdkÅ D;ksa u izrhr gksa] vkxs pydj 
my>uksa dks c<+krs gh gSa vkSj u,&u, lq/kkjksa dh 
t+:jr [kM+h gksrh gh jgrh gSA euq”; ds laiw.kZ 
tfVy vfLrRo dks le>s fcuk fd;k x;k dksbZ 
Hkh lq/kkj vkxs vkSj varghu lq/kkjksa dh 
xM~MeM~M ekax iSnk djsxkA lq/kkj dk dksbZ var 
ugha gS( vkSj blls dksbZ ekSfyd lek/kku Hkh gksus 
okyk ugha gSA 

Political, economic or social revolutions 
are not the answer either, for they have 
produced appalling tyrannies, or the mere 
transfer of power and authority into the 
hands of a different group. Such 
revolutions are not at any time the way 
out of our confusion and conflict. 
 

jktuhfrd] vkfFkZd rFkk lkekftd Økafr;ksa esa 
Hkh bldk gy ugha gS] D;ksafd buls ;k rks 
Hk;kog vR;kpkjh rkuk’kkgh dk tUe gqvk gS ;k 
fQj ‘kklu ,oa lÙkk dk fdlh vU; lewg ds 
gkFkksa gLrkarj.k Hkj gqvk gSA ,slh Økafr;ka] dHkh 
Hkh] vO;oLFkk ,oa la?k”kZ dks lekIr ugha dj 
ldrhaA 

But there is a revolution which is entirely 
different and which must take place if we 
are to emerge from the endless series of 
anxieties, conflicts and frustrations in 
which we are caught.  The revolution has 
to begin, not with theory and ideation, 
which eventually prove worthless, but 
with a radical transformation in the mind 
itself.  Such a transformation can be 
brought about only through right 
education and the total development of 
the human being.  It is a revolution that 
must take place in the whole of the mind 
and not merely in thought.  Thought, 
after all, is only a result and not the 
source.  There must be radical 
transformation in the source and not mere 

fdarq ,d ,slh Hkh Økafr gS tks loZFkk fHkUu 
gS] vkSj ;fn gesa fpark] la?k”kZ rFkk fujk’kk ds 
varghu flyflys ls mcjuk gS ftldh nyny esa 
ge /kals gq, gSa rks ,slh Økafr ykt+eh gSA ,slh 
Økafr er&fl)karksa ds cy ij ugha gksrh] tks fd 
varr% vFkZghu gh fl) gksrs gaS] cfYd mldh 
‘kq#vkr eu ds Hkhrj gh vkewy ifjorZu ykus 
ls gksrh gSA og Økafr dsoy lgh f’k{kk rFkk 
ekuo ds lexz fodkl }kjk gh ykbZ tk ldrh 
gSA ,slh Økafr egt+ fopkjksa esa ugha] cfYd laiw.kZ 
euksfpŸk esa gksrh gSA fopkj vkf[kjdkj ifj.kke 
ek= gS] ewy ughaA vkSj ifj.kke esa ugha vfirq 
Lo;a ewylzksr esa gh ifjorZu gksuk gSA ge yksx 
vHkh rd dsoy ifj.kkeksa esa] y{k.kksa esa gh my>s 
gq, gSaA ge og cqfu;knh cnyko ugha yk ik jgs 
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modification of the result.  At present we 
are tinkering with results, with 
symptoms.  We are not bringing about a 
vital change, uprooting the old ways of 
thought, freeing the mind from traditions 
and habits.  It is with this vital change we 
are concerned and only right education 
can bring it into being. 
 

gSa ftlls vknrksa] ijaijkvksa rFkk fopkjksa dh 
iqjkuh i)fr;ksa dk mUewyu gks ldsA gekjk 
ljksdkj blh vkewy ifjorZu ls gS vkSj dsoy 
lgh f’k{kk gh mls yk ikus esa l{ke gSA 

 

To inquire and to learn is the function of 
the mind.  By learning I do not mean the 
mere cultivation of memory or the 
accumulation of knowledge, but the 
capacity to think clearly and sanely 
without illusion, to start from facts and 
not from beliefs and ideals.  There is no 
learning if thought originates from 
conclusions.  Merely to acquire 
information or knowledge, is not to learn.  
Learning implies the love of 
understanding and the love of doing a 
thing for itself. Learning is possible only 
when there is no coercion of any kind.  
And coercion takes many forms, does it 
not?  There is coercion through influence, 
through attachment or threat, through 
persuasive encouragement or subtle 
forms of reward. 
 

[kkstchu djuk vkSj lh[kuk gh eu dk dk;Z 
gSA lh[kus dk eryc ek= Le`fr ds lao/kZu vkSj 
tkudkjh ds laxzg ls ugha cfYd ,sls fparu dh 
{kerk ls gS tks lqLi”V] le>nkjh Hkjk ,oa 
Hkzkafrjfgr gks] fo’oklksa ,oa vkn’kksZa ij ugha oju~ 
rF;ksa ij vk/kkfjr gksA tgka fopkj fu”d”kksZa ls 
vkrs gSa ogka lh[kuk gksrk gh ughaA ek= lwpuk 
;k tkudkjh dk laxzg lh[kuk ugha gSA lh[kus dk 
vfHkizk; gS le>us dh pkg ,oa fdlh pht dks 
mlh ds fy, djus dh yxuA lh[kuk rks dsoy 
rHkh laHko gksrk gS tc fdlh Hkh izdkj dh 
t+ksj&t+cjnLrh u gksA vkSj ;g t+ksj&t+cjnLrh 
D;k vyx&vyx :i cnydj ugha vkrh\ dHkh 
izHkko ds :i esa rks dHkh eksg ;k /kedh ds :i 
esa( dHkh cgykus&Qqlykus ds rkSj ij rks dHkh 
lw{e rjhdksa ls iqjLdkjksa dk yksHk fn[kkdj\ 

Most people think that learning is 
encouraged through comparison, whereas 
the contrary is the fact.  Comparison 
brings about frustration and merely 
encourages envy, which is called 
competition. Like other forms of 
persuasion, comparison prevents learning 
and breeds fear.  Ambition also breeds 
fear.  Ambition, whether personal or 
identified with the collective, is always 
antisocial.  So-called noble ambition in 
relationship is fundamentally destructive. 
 

cgqr ls yksx lksprs gSa fd rqyuk djus ls 
lh[kus dks izksRlkgu feyrk gS] fdarq rF; blds 
fcYdqy foijhr gSA rqyuk ls fujk’kk vkrh gS 
vkSj ek= bZ”;kZ dks c<+kok feyrk gS ftls fd 
izfrLi)kZ dgk tkrk gSA vuqu;&izsj.kk ds nwljs 
:iksa dh rjg rqyuk Hkh lh[kus dh fØ;k esa 
ck/kd gksrh gS] vkSj og Hk; dks tUe nsrh gSA 
egŸokdka{kk ls Hk; iuirk gSA egŸokdka{kk] pkgs 
O;fDrxr gks ;k lkewfgd] og lnk lekt&fojks/kh 
gh gksrh gSA laca/kksa esa rFkkdfFkr mnkÙk 
egŸokdka{kk,a Hkh ewyr% fouk’kdkjh gh gksrh gSaA 

It is necessary to encourage the 
development of a good mind - a mind 
which is capable of dealing with the 
many issues of life as a whole, and which 
does not try to escape from them and so 
become self-contradictory, frustrated, 
bitter or cynical.  And it is essential for 
the mind to be aware of its own 

;g vko’;d gS fd vPNs eu ds fodkl dks 
izksRlkfgr fd;k tk,( ,slk eu tks thou ds 
reke igyqvksaa ls lexz :i ls fuiVus esa l{ke 
gks vkSj tks muls Hkkxs ugha] D;ksfd iyk;u ls 
rks og varfoZjks/k] fujk’kk] dVqrk vkSj 
fpM+fpM+siu dk f’kdkj gks tk,xkA vkSj] ;g Hkh 
vko’;d gS fd og eu Lo;a viuh laLdkjc)rk 
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conditioning, its own motives and 
pursuits. 
 

ds izfr] viuh vfHkyk”kkvksa ,oa mn~ns’;ksa ds izfr 
ltx jgsA 

Since the development of a good mind is 
one of our chief concerns, how one 
teaches becomes very important.  There 
must be a cultivation of the totality of the 
mind, and not merely the giving of 
information.  In the process of imparting 
knowledge, the educator has to invite 
discussion and encourage the students to 
inquire and to think independently. 
Authority, as `the one who knows,' has 
no place in learning. The educator and 
the student are both learning through 
their special relationship with each other; 
but this does not mean that the educator 
disregards the orderliness of thought.  
Orderliness of thought is not brought 
about by discipline in the form of 
assertive statements of knowledge; but it 
comes into being naturally when the 
educator understands that in cultivating 
intelligence there must be a sense of 
freedom.  This does not mean freedom to 
do whatever one likes, or to think in the 
spirit of mere contradiction.  It is the 
freedom in which the student is being 
helped to be aware of his own urges and 
motives, which are revealed to him 
through his daily thought and action. 

gekjk eq[; iz;kstu ,d vPNs eu ds 
fodkl ls gS] blfy, bldk cgqr egÙo gks tkrk 
gS fd f’k{kd i<+krk dSls gSA f’k{kd dk izkjafHkd 
mn~ns’; eu dh lexzrk dk lao/kZu gS] u fd 
ek= tkudkjh iznku djukA tkudkjh iznku djrs 
gq, mls okrkZyki vkSj laokn dks c<+kok nsuk gksxk 
vkSj blh rjg [kkstchu rFkk Lora= fparu ds 
fy, fo|kfFkZ;ksa dks izksRlkfgr djuk gksxkA  

lh[kus dh fØ;k esa fdlh lÙkk&izkek.; ds 
fy,&&tkudkfj;ksa ds flagklu ij vk:<+ O;fDr 
ds fy,&&dksbZ LFkku ugha gSA f’k{kd vkSj fo|kFkhZ 
nksuksa gh ,d fo’ks”k laca/k esa thrs gq, lkFk&lkFk 
lh[k jgs gSa] fdarq bldk vFkZ ;g ugha gS fd 
f’k{kd fopkj dh rjrhcc)rk o Li”Vrk dh 
mis{kk djsA ;g Li”Vrk ek= Kku ds 
fo/;kRed&fu’p;kRed oDrO;ksa ij vk/kkfjr 
vuq’kklu ls ugha vkrh( fdarq ;g rc lgt gh 
vk tkrh gS tc f’k{kd ;g le> ys fd izKk ds 
lao/kZu ds fy, Lora=rk dk ekgkSy ykt+eh gSA 
Lora=rk dk vFkZ ;g ugha gS fd vkidks tks 
vPNk yxs mls djsa ;k dsoy ijLij fojks/k dh 
Hkkouk ls gh lkspsaA ckr ml Lora=rk dh gks jgh 
gS ftlesa fo|kFkhZ dh jkst+ejkZ ds lksp&fopkj ,oa 
fØ;kdyki esa izdV gks jgs mlds vius gh 
vkosxksaa vkSj iz;kstuksa ds izfr ltx gksus esa enn 
dh tkrh gSA 

A disciplined mind is never a free mind, 
not can a mind that has suppressed desire 
ever be free.  It is only through 
understanding the whole process of 
desire that the mind can be free.  
Discipline always limits the mind to a 
movement within the framework of a 
particular system of thought or belief, 
does it not?  And such a mind is never 
free to be intelligent.  Discipline brings 
about submission to authority.  It gives 
the capacity to function within the pattern 
of a society which demands functional 
ability, but it does not awaken the 
intelligence which has its own capacity.  
The mind that has cultivated nothing but 
capacity through memory is like the 
modem electronic computer which, 

,d vuq’kkflr eu dHkh Hkh Lora= ugha 
gksrk vkSj u gh og eu ftlus bPNkvksa dks nck 
fn;k gSA dsoy ogh eu Lora= gS tks bPNk dh 
leLr xfrfof/k;ksa dks Hkyh izdkj le>rk gSA 
vuq’kklu eu dks ,slh xfrfof/k esa cka/k nsrk gS 
tks fopkj ,oa fo’oklksa ds ?ksjs ds Hkhrj gksrh gSA 
D;k ,slk ugha gS\ ,slk eu izKk’khy gksus ds fy, 
dnkfi Lora= ugha gSA ,slk vuq’kklu lÙkk ds 
lEeq[k leiZ.k gS] og lekt dh fu/kkZfjr i)fr 
esa dk;Z djus dh {kerk nsrk gS] D;ksafd lekt 
dkss dsoy dk;Zdq’kyrk dh fQØ gS( ij og ml 
izKk dks tkx`r ugha djrk ftldh ,d viuh gh 
lkeF;Z gS] {kerk gSA ftl eu us dsoy Le`fr ij 
vk/kkfjr {kerk dk lao/kZu fd;k gS og ,d 
vk/kqfud ;a=] ,d dEI;wVj ds leku gS] tks 
gkykafd vn~Hkqr <ax ls dk;Z djus dh {kerk 
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though it functions with astonishing 
ability and accuracy, is still only a 
machine.   
 

j[krk gS ij gS og e’khu ghA 

Authority can persuade the mind to think 
in a particular direction.  But being 
guided to think along certain lines, or in 
terms of a foregone conclusion is not to 
think at all; it is merely to function like a 
human machine, which breeds 
thoughtless discontent, bringing with it 
frustration and other miseries. We are 
concerned with the total development of 
each human being, helping him to realize 
his own highest and fullest capacity - not 
some fictitious capacity which the 
educator has in view as a concept or an 
ideal.   

lŸkk&izkek.; eu dks dsoy fdlh fuf’pr fn’kk 
esa lkspus dks gh foo’k dj ldrk gSA lkspuk 
;fn fdlh fuf’pr ekxZ ;k fu”d”kksZa dh vksj gh 
funsZf’kr gS rc rks og lkspuk gS gh ughaA og rks 
dsoy ^ekuoh; ;a=* dh Hkkafr dk;Z djuk gS] tks 
[kkyh vlarks”k mRiUu djrk gS vkSj mlds lkFk 
fujk’kk rFkk nq%[k tSlh reke phtsaA vkSj ;gka rks 
ge izR;sd euq”; dh mPpre rFkk iw.kZre {kerk 
dk lexz fodkl pkgrs gSa&&,slh fdlh dfYir 
{kerk dk ugha tks v/;kid ds fnekx esa fdlh 
/kkj.kk ;k vkn’kZ ds :i esa cSBh gqbZ gksA  

Any spirit of comparison prevents this 
full flowering of the individual, whether 
he is to be a scientist or a gardener. The 
fullest capacity of the gardener is the 
same as the fullest capacity of the 
scientist when there is no comparison; 
but when comparison comes in, then 
there is the disparagement and the 
envious reactions which create conflict 
between man and man.  Like sorrow, 
love is not comparative; it cannot be 
compared with the greater or the lesser.  
Sorrow is sorrow, as love is love, 
whether it be in the rich or in the poor. 
 
 

fdlh Hkh izdkj dh rqyuk dk Hkko O;fDr ds iw.kZ 
fodkl esa vojks/k mRiUu djrk gS] pkgs mls 
oSKkfud cuuk gks ;k ekyhA tgka rqyuk dk Hkko 
ugha gS] ogka ,d ekyh dh vkSj ,d oSKkfud dh 
iw.kZre {kerk ,d gh gS( fdarq tgka rqyuk gksus 
yxrh gS ogka frjLdkj rFkk bZ”;kZ dh Hkkouk,a vk 
?ksjrh gSa] tks euq”;&euq”; ds chp Vdjko 
djkrh gSaA nq[k dh rjg izse rqyukRed ugha gS( 
bls vf/kd ;k de dh Hkk”kk esa ugha vkadk tk 
ldrkA nq[k rks nq[k gh gS] ftl izdkj izse izse 
gh gS] pkgs og fu/kZu dk gks ;k /kfud dkA  

The fullest development of every 
individual creates a society of equals.  
The present social struggle to bring about 
equality on the economic or some 
spiritual level has no meaning at all. 
Social-reforms aimed at establishing 
equality, breed other forms of antisocial 
activity; but with right education, there is 
no need to seek equality through social 
and other reforms, because envy with its 
comparison of capacities ceases. 
 
 
 

izR;sd O;fDr ds ifjiw.kZ fodkl ls ml lekt dk 
mn~Hko gksrk gS tgka lerk gSA ek= vkfFkZd 
vFkok fdlh HkkoukRed&vk/;kfRed Lrj ij 
lerk ykus gsrq py jgk lkekftd la?k”kZ csekuh 
gSA lerk ykus ds fy, fd, x, lekt&lq/kkj] 
fdlh nwljh rjg ds vlkekftd fØ;kdykiksa dks 
tUe nsrs gSaA lE;d~ f’k{kk gks rks lkekftd vFkok 
vU; lq/kkjksa dh vko’;drk gh ugha jg tk,xh] 
D;ksafd viuh rqyukRed izo`fÙk;ksa ds lkFk leLr 
bZ”;kZ gh lekIr gks tk,xhA 

We must differentiate here between 
function and status.  Status, with all its 

;gka gesa dke rFkk gSfl;r esa varj djuk gksxkA 
rqyuk dj fdlh dk;Z dks Åapk ;k uhpk djkj 
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emotional and hierarchical prestige, 
arises only through the comparison of 
functions as the high and the low.  When 
each individual is flowering to his fullest 
capacity, there is then no comparison of 
functions; there is only the expression of 
capacity as a teacher, or a prime minister, 
or a gardener, and so status loses its sting 
of envy. 
 
 
 
 
 
 
 
 
 

nsus ls gh gSfl;r dk] viuh leLr HkkoukRed 
,oa Js.khc) izfr”Bk ds lkFk] tUe gksrk gSA tgka 
gj O;fDr dh iw.kZre {kerk dk fodkl gks jgk 
gks ogka fdlh Hkh dk;Z dks NksVk&cM+k dg dj 
ugha vkadk tkrk( ogka dsoy {kerk O;Dr gksrh gS 
pkgs og ,d f’k{kd dh gks ;k iz/kkuea=h dh ;k 
,d ekyh dh] vkSj bl izdkj in esa fufgr 
bZ”;kZ&}s”k dk na’k gh lekIr gks tkrk gSA 

 

Functional or technical capacity is now 
recognized through having a degree after 
one's name; but if we are truly concerned 
with the total development of the human 
being, our approach is entirely different.  
An individual who has the capacity may 
take a degree and add letters after his 
name, or he may not, as he pleases.  But 
he will know for himself his own deep 
capabilities, which will not be framed by 
a degree, and their expression will not 
bring about that self-centred confidence 
which mere technical capacity usually 
breeds. Such confidence is comparative 
and therefore antisocial.  Comparison 
may exist for utilitarian purpose; but it is 
not for the educator to compare the 
capacities of his students and give greater 
or lesser evaluation. 
 

vkt lekt esa uke ds vkxs fMxzh yxk ysus 
ls dk;Z vFkok rduhdh {kerk dks ekU;rk fey 
tkrh gS] fdarq ;fn ge lpeqp ekuo dk lexz 
fodkl pkgrs gSa rks gekjh lkjk n`f”Vdks.k gh 
vyx gksxkA rc dksbZ O;fDr ftlds ikl {kerk 
gS og pkgs rks fMxzh ys ;k u ys] vius uke ds 
vkxs mikf/k yxk;s ;k u yxk;s] bl ckr dk 
egŸo ugha gksxkA mldh {kerk dks mikf/k ls ugha 
ekik tk ldrk fdarq og Lo;a viuh ;ksX;rk dks 
tku ysxk vkSj mldh viuh {kerk dh 
vfHkO;fDr vkRedsafnzr fo’okl dks ugha iSnk 
djsxh tks dsoy rduhdh {kerk ls mRiUu gksrh 
gS( ,slk vkRefo’okl rqyuk ij vk/kkfjr gS] 
blfy, lekt&fojks/kh gSA dqN mi;ksxh dk;ksZa esa 
rqyuk dh Hkwfedk gks ldrh gS( ysfdu f’k{kd ds 
fy, ;g t+:jh ugha gS fd og fo|kfFkZ;ksa dh 
{kerkvksa dh rqyuk djs vkSj mls de ;k T+;knk 
djds vkadsA 

Since we are concerned with the total 
development of the individual, the 
student may not be allowed in the 
beginning to choose his own subjects, 
because his choice is likely to be based 
on passing moods and prejudices, or on 
finding the easiest thing to do; or he may 
choose according to the immediate 
demands of a particular need. But if he is 
helped to discover by himself and 
cultivate his innate capacities, then he 
will naturally choose, not the easiest 

izkjaHk esa fo|kFkhZ dks vius fo”k;ksa ds pquko 
dh vuqefr ‘kk;n u Hkh nh tk,] D;ksafd ge 
mudk lexz fodkl pkgrs gSaA ;fn og fo”k;ksa dk 
pquko djrk gS rks mldk pquko {kf.kd lq[kksa] 
iwokZxzgksa vkSj eqf’dy&vklku ds ekinaM ij 
vk/kkfjr gksxk( ;k og viuh fdlh [k+kl  
rRdkyhu ;k {kf.kd ekax ds vuqlkj pqusxkA 
ysfdu ;fn ge mldh lgt] cqfu;knh {kerkvksa 
dks [kkstus vkSj mudk lao/kZu djus esa enn djsa 
rks LokHkkfod gS fd og lcls vklku fo”k; 
pquus ds ctk; mu fo”k;ksa dks pqusxk ftuds 
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subjects, but those through which he can 
express his capacities to the fullest and 
highest extent.  If the student is helped 
from the very beginning to look at life as 
a whole, with all its psychological, 
intellectual and emotional problems, he 
will not be frightened by it. 
 

t+fj;s og viuh {kerkvksa dks iw.kZr;k ,oa 
mPpre <ax ls izdV dj ldsA ge ekufld] 
ckSf)d ,oa HkkoukRed leL;kvksa lfgr lexz 
thou ds vusd iz’uksa ls fucVuk pkgrs gSaA vkSj 
pwafd fo|kFkhZ dh izkjaHk ls gh thou dks mlds 
lexz :i esa ns[kus esa lgk;rk dh tk jgh gS] 
blfy, og muls Hk;Hkhr ugha gksxkA 

Intelligence is the capacity to deal with 
life as a whole; and giving grades or 
marks to the student does not assure 
intelligence. On the contrary it degrades 
human dignity.  This comparative 
evaluation cripples the mind - which does 
not mean that the teacher must not 
observe the progress of every student and 
keep a record of it. Parents, naturally 
anxious to know the progress of their 
children, will want a report; but, 
unfortunately, they do not understand 
what the educator is trying to do, the 
report will become an instrument of 
coercion to produce the results they 
desire, and so undo the work of the 
educator. 
Parents should understand the kind of 
education the school intends to give.  
Generally they are satisfied to see their 
children preparing to get a degree of 
some kind which will assure them of a 
livelihood.  Very few are concerned with 
more than this.  Of course, they wish to 
see their children happy, but beyond this 
vague desire very few give any thought 
to their total development.  As most 
parents desire above all else that their 
children should have a successful career, 
they frighten or affectionately bully them 
into acquiring knowledge, and so the 
book becomes very important; and with it 
there is the mere cultivation of memory, 
the mere repetition without the quality of 
real thought behind it. 
 
 

thou dks lexzrk ls thus dh {kerk gh izKk gSA 
Nk=ksa dks Js.kh rFkk vad iznku djus ls izKk dk 
lao/kZu    ugha gksrk] cfYd blds foijhr blls 
ekuo xfjek dk gh iru gks tkrk gSA bl 
rqyukRed ewY;kadu ls eu iaxq gks tkrk gS] 
ftldk vFkZ ;g ugha gS fd v/;kid izR;sd 
fo|kFkhZ dh izxfr ij xkSj u djs vkSj mldk 
ys[kk&tks[kk u j[ksA LoHkkor% vfHkHkkod vius 
cPpksa dh izxfr tkuus dks mRlqd jgrs gSaA vr% 
os mudh izxfr&fjiksVZ pkgsaxs fdarq nqHkkZX; dh ckr 
;g gS fd ml izxfr&fjiksVZ dk mi;ksx os viuh 
bPNkvksa dh iwfrZ ds fy, cPps ij ncko Mkyus 
ds fy, djsaxs&&ncko pkgs Lusg dk gks ;k /kedh 
Hkjk gksA vfHkHkkodksa dks pkfg, fd os bls le>sa 
fd ge fdl izdkj dh f’k{kk nsuk pkgrs gSaA 
lkekU;r% os vius cPpksa dks ,slh fMxzh gkfly 
djrs ns[kdj larq”V gks tkrs gSa ftlls mudks 
vPNh vkthfodk ikus dk vk’oklu fey jgk 
gkssA cgqr de yksx gSa tks blls vf/kd dh lksprs 
gSaA fu’p; gh os vius cPpksa dks lq[kh ns[kuk 
pkgrs gSaA bl /kqa/kyh&lh bPNk ls vkxs dqN 
pkgus okys cgqr FkksM+s ls gh yksx gSa tks cPpksa ds 
lexz fodkl dh fpark djrs gksaA pwafd muesa ls 
vf/kdrj yksxksa dh rks ;g vfHkyk”kk jgrh gS fd 
muds cPps jkst+h dekus esa vPNh rjg lQy gksa] 
blfy, os ;k rks Lusg ls ;k Hk;;qDr ncko nsdj 
mUgsa fdrkch Kku tek djus dks foo’k djrs gSa] 
vkSj bl izdkj iqLrd dk gh cgqr vf/kd egÙo 
gks tkrk gSA blls ek= Le`fr dk gh lao/kZu    gks 
ikrk gS&&,slh Le`fr tks cxSj lgh fparu dh 
cqfu;kn ds dsoy nksgjko ij t+ksj nsrh gSA 

Perhaps the greatest difficulty the 
educator has to face is the indifference of 
parent to a wider and deeper education.  
Most parents are concerned only with the 
cultivation of some superficial 

f’k{kd dks lcls cM+h ftl dfBukbZ dk 
lkeuk djuk gksrk gS og gS vfHkHkkod dh 
O;kid rFkk xgjs iSB dj ldus okyh f’k{kk ds 
izfr mnklhurkA D;ksafd vfHkHkkod dh #fp rks 



 7 

knowledge which will secure their 
children respectable positions in a corrupt 
society.   

dsoy lrgh tkudkjh esa gh gksrh gS tks muds 
cPps dks bl Hkz”V lekt esa ,d vknj.kh; in 
ij vklhu djk nsA 

So the educator not only has to educate 
the children in the right way, but also to 
see to it that the parents do not undo 
whatever good may have been done at the 
school.  Really the school and the home 
should be joint centres of right education, 
and should in no way be opposed to each 
other, with the parents desiring one thing 
and the educator doing something 
entirely different.  It is very important 
that the parents be fully acquainted with 
what the educator is doing, and be vitally 
interested in the total development of 
their children.  It is as much the 
responsibility of the parents to see that 
this kind of education is carried out, as it 
is of the teachers, whose burden is 
already sufficiently heavy.  A total 
development of the child can be brought 
about only when there is the right 
relationship between the teacher, the 
student and the parents.  As the educator 
cannot yield to the passing fancies or 
obstinate demands of the parents, it is 
necessary for them to understand the 
educator and co-operate with him, and 
not bring about conflict and confusion in 
their children. 
 

bl izdkj] f’k{kd dks dsoy cPpksa dks gh 
lgh fn’kk esa f’k{kk ugha nsuh gS cfYd ;g Hkh 
ns[kuk gksxk fd fo|ky; esa tks dqN Hkh fd;k 
x;k gS vfHkHkkod ml ij ikuh u Qsj nsaA 
okLro esa fo|ky; ,oa ?kj] nksuksa gh ,d&lkFk 
lgh f’k{kk ds dsanz gksus pkfg,a] u fd ,d&nwljs 
ds fojks/khA ,slk u gks fd vfHkHkkod dh bPNk 
rks dqN vkSj gS rFkk f’k{kd mlls fcYdqy fHkUu 
dqN vkSj gh dj jgs gSaA ;g cM+k gh egÙoiw.kZ gS 
fd vfHkHkkod Hkh mlls Hkyh izdkj ifjfpr jgsa 
tks f’k{kd dj jgk gS vkSj cPpksa ds laiw.kZ 
fodkl esa mUgsa Hkh xgjh fnypLih gksA ;g leku 
:i ls cPpksa ds ekrk&firk dk Hkh mÙkjnkf;Ro gS 
fd os bl izdkj dh f’k{kk dks c<+kok nsus esa 
lgk;d gksaA og bls ek= v/;kid ds Åij gh 
u NksM+ nsa tks igys ls gh dkQ+h Hkkj ls yns gq, 
gSaA cPps dk lexz fodkl rHkh laHko gks ldsxk 
tc v/;kid] fo|kFkhZ ,oa vfHkHkkod ds chp 
lgh laca/k dh cqfu;kn gksA vfHkHkkodksa dh 
vkrh&tkrh dYiukvksa ,oa nqjkxzgh ekaxksa dks pwafd 
f’k{kd Lohdkj ugha dj ldrk vr% muds fy, 
f’k{kd dks le>uk vkSj mlds lkFk lg;ksx 
djuk t+:jh gS vkSj ;g /;ku j[kuk t+:jh gS 
fd os vius cPpksa esa }a} ,oa my>u u iSnk 
djsaA 

The child's natural curiosity, the urge to 
learn exists from the very beginning, and 
surely this should be intelligently 
encouraged continually, so that it remains 
vital and without distortion, and will 
gradually lead him to the study of a 
variety of subjects.  If this eagerness to 
learn is encouraged in the child at all 
times, then his study of mathematics, 
geography, history, science, or any other 
subject, will not be a problem to the child 
or to the educator. Learning is facilitated 
when there is an atmosphere of happy 
affection and thoughtful care. 
 

fu’p; gh cPps esa izkjaHk ls gh lh[kus dh 
izo`fÙk ,oa LokHkkfod ftKklk jgrh gS] ftldks 
cqf)ekuh ds lkFk izksRlkgu fn;k tkuk pkfg,] 
rkfd tc og cM+k gks rks mldh ;g ftKklk 
fcuk fdlh foÑfr ds thoar cuh jgs vkSj ;g 
mldks /khjs&/khjs fofHkUu fo”k;ksa ds v/;;u dh 
vksj ys tk;sA ;fn lh[kus dh bl mRlqdrk dks 
lnSo izksRlkgu feyrk jgs rks xf.kr] Hkwxksy] 
bfrgkl] foKku ;k izk.kh&’kkL= tSls lkjs fo”k; 
Nk= ;k v/;kid ds fy, leL;k ugha cusaxsA 
tgka lq[kn Lusg vkSj le>nkjh Hkjh ns[kHkky dk 
okrkoj.k gksrk gS] ogka lh[kus dh izfØ;k ljy 
gks tkrh gSA 

Emotional openness and sensitivity can 
be cultivated only when the student feels 

HkkoukRed [kqysiu vkSj laosnu’khyrk dk 
dsoy ogha lao/kZu&iks”k.k    gks ldrk gS tgka 
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secure in his relationship with his 
teachers.  The feeling of being secure in 
relationship is a primary need of children.  
There is a vast difference between the 
feeling of being secure and the feeling of 
dependency.  Consciously or 
unconsciously, most educators cultivate 
the feeling of dependency, and thereby 
subtly encourage fear - which the parents 
also do in their own affectionate or 
aggressive manner. Dependency in the 
child is brought about by authoritarian or 
dogmatic assertions on the part of parents 
and teachers as to what the child must be 
and do.  With dependency there is always 
the shadow of fear, and this fear compels 
the child to obey, to conform, to accept 
without thought the edicts and sanctions 
of his elders.  In this atmosphere of 
dependency, sensitivity is crushed; but 
when the child knows and feels that he is 
secure, his emotional flowering is not 
thwarted by fear. 
This sense of security in the child is not 
the opposite of insecurity.  It is the 
feeling of being at ease, whether in his 
own home or at school, the feeling that 
he can be what he is, without being 
compelled in any way; that he can climb 
a tree and not be scolded if he falls.  He 
can have this sense of security only when 
the parents and the educators are deeply 
concerned with the total welfare of the 
child. 
 
 
 
 
 

fo|kFkhZ] v/;kid ds lkFk laca/kksa esa] vius dks 
lqjf{kr ikrk gSA laca/kksa esa lqjf{kr gksus dh 
Hkkouk cPpksa dh izkFkfed ekax gksrh gSA ijkoyach 
gksus vkSj lqjf{kr gksus dh Hkkouk esa cgqr cM+k 
varj gSA cgqr&ls f’k{kd tkus&vutkus fuHkZjrk 
dh Hkkouk dk lao/kZu    djrs gSa vkSj bl izdkj 
izPNUu :i ls Hk; dks c<+kok nsrs gSaA vfHkHkkod 
Hkh Lusgiw.kZ ;k vkØked :i ls ;gh djrs gSaA 
cPps dks ^D;k gksuk pkfg,* vkSj ^D;k djuk 
pkfg,* bl ckjs esa vfHkHkkodksa ds rkuk’kkgh joS;s 
;k gB/kehZ nqjkxzg ds dkj.k cPps esa ijkoyacu 
vkrk gSA ijkoyacu ds lkFk lnSo Hk; dh dkyh 
Nk;k cuh jgrh gSA vkSj ;gh Hk; dk Hkwr cPps 
dks gj vkKk pqipki eku ysus dks foo’k djrk 
gSA ;gh Hk; mls lekt dh gj ckr dks ekuus 
rFkk cM+ksa ds vkns’k rFkk gqDe dks Lohdkj djus 
dks etcwj djrk gSA ijkoyacu ds bl okrkoj.k 
esa laosnu’khyrk dqpy nh tkrh gSA fdarq tc 
cPpk tkurk gS vkSj vuqHko djrk gS fd og 
lqjf{kr gS] rc vlqj{kk ds Hk; ds }kjk mldk 
HkkoukRed fodkl vo#) ugha gksrkA  

cPps esa lqj{kk dh ;g Hkkouk vlqj{kk dk 
myV ugha gSA ;g fuf’apr gksus dk Hkko gS] pkgs 
vius ?kj esa gksa ;k fo|ky; esa] tgka og vius 
lgt LokHkkfod :i esa ^tks og gS* mlh izdkj 
jg lds( tgka og ^,slk gksus* ;k ^,slk u gksus* 
dks foo’k ugha fd;k tkrk( tgka og pkgs tc isM+ 
ij p<+ ldrk gS vkSj fxj tkus ij mls MkaV 
ugha iM+rhA lqj{kk dh ,slh Hkkouk mlesa rHkh vk 
ldrh gS tc f’k{kd ,oa vfHkHkkod nksuksa dh 
cPps ds lexz dY;k.k esa cM+h xgjh fnypLih 
gksA 

It is important in a school that the child 
should feel at ease, completely secure 
from the very first day.  This first 
impression is of the highest importance.  
But if the educator artificially tries by 
various means to gain the child's 
confidence and allows him to do what he 
likes, then the educator is cultivating 
dependency; he is not giving the child the 
feeling of being secure, the feeling that 
he is in a place where there are people 

;g egÙoiw.kZ gS fd cPpk fo|ky; esa igys 
fnu ls gh ;g eglwl djus yxs fd og iw.kZ 
lqjf{kr gS&tSls vius ?kj ij gksA ;g igyk 
bEizS’ku] igyk izHkko gh lcls T+;knk egÙoiw.kZ 
gSA fdarq ;fn v/;kid —f=e rjhdksa ls mldk 
fo’okl izkIr djus dk iz;Ru djrk gS vkSj bl 
izdkj cPps dks viuh euekuh djus nsrk gS] rks 
og ijkoyacu dks c<+kok ns jgk gS vkSj cPps dks 
lqjf{kr gksus dk ,glkl ugha ns jgk&&og Hkko 
fd og ,d ,slh txg esa gS tgka yksx iwjs fny 
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who are deeply concerned with his total 
welfare. 
 

ls mlds Hkys ds fy, fQØean gSaA 

The very first impact of this new 
relationship based on confidence, which 
the child may never have had before, will 
help towards a natural communication, 
without the young regarding the elders as 
a threat to be feared.  A child who feels 
secure has his own natural ways of 
expressing the respect which is essential 
for learning.  This respect is denuded of 
all authority and fear.  When he has a 
feeling of security, the child's conduct or 
behaviour is not something imposed by 
an elder, but becomes part of the process 
of learning.  Because he feels secure in 
his relationship with the teacher, the child 
will naturally be considerate; and it is 
only in this atmosphere of security that 
emotional openness and sensitivity can 
flower.  Being at ease, feeling secure, the 
child will do what he likes; but in doing 
what he likes, he will find out what is the 
right thing to do, and his conduct then 
will not be due to resistance, or 
obstinacy, or suppressed feelings, or the 
mere expression of a momentary urge. 
 

vkRefo’okl ij vk/kkfjr bl u;s laca/k dk 
igyk izHkko gh] ftldk vuqHko cPps us ‘kk;n 
gh igys dHkh fd;k gks&&,d lgt laokn esa 
lgk;d gksxk&&ftlesa NksVs] cM+ksa dh vksj [k+rjs 
dh fuxkg ls ugha ns[ksaxs ftuls Mjus dh t+:jr 
gksA tks cPpk lqjf{kr vuqHko djrk gS mldk 
vknj nsus dk ,d viuk gh LokHkkfod <ax gksrk 
gS tks lh[kus ds fy, ykt+eh gSA bl vknj esa 
fdlh lÙkk ;k Hk; dk dksbZ LFkku ugha gksrkA bl 
lqj{kk dh Hkkouk esa pfj= rFkk O;ogkj cM+ksa }kjk 
Fkksik ugha tkrk] vfirq og rks lh[kus dh izfØ;k 
dk gh fgLlk gks tkrk gSA pwafd cPpk f’k{kd ds 
lkFk vius laca/kksa esa [kqn dks lqjf{kr eglwl 
djrk gS blfy, og vius vki gj pht+ dk 
[+;ky djsxkA dsoy ,slh lqj{kk ds okrkoj.k esa 
gh HkkoukRed [kqysiu ,oa laosnu’khyrk dk 
fodkl gks ldrk gSA ?kj tSlk ekgkSy fy, bl 
lqj{kk ds okrkoj.k esa cPpk tks pkgrk gS djrk 
gS fdarq ,slk djrs gq, og ;g Hkh tku ysrk gS 
fd mfpr D;k gS] Bhd D;k gS] vkSj bl rjg 
mldk vkpj.k fdlh izfrjks/k] ft+í ;k nch gqbZ 
Hkkoukvksa ;k fdlh {kf.kd vkosx ds dkj.k ugha 
gksxkA 

Sensitivity means being sensitive to 
everything around one - to the plants, the 
animals, the trees, the skies, the waters of 
the river, the bird on the wing; and also to 
the moods of the people around one, and 
to the stranger who passes by.  This 
sensitivity brings about the quality of 
uncalculated, unselfish response, which is 
the morality and conduct.  Being 
sensitive, the child in his conduct will be 
open and not secretive; therefore a mere 
suggestion on the part of the teacher will 
be accepted easily, without resistance or 
friction. 
 

laosnu’khyrk dk vfHkizk; vius bnZ&fxnZ dh 
lHkh pht+ksa ds izfr laosnu’khy gksuk gSA pkgs ikS/ks 
gksa ;k i’kq ;k isM+] pkgs vkdk’k] ty ;k mM+rk 
i{kh( vius bnZ&fxnZ ds yksxksa ds fofHkUu Hkkoksa ds 
izfr laosnu’khyrk vkSj jkg pyrs fdlh vutku 
jkgh ds izfr Hkh laosnu’khyrkA ;g laosnu’khyrk 
ml Hkkouk dks ykrh gS tks fglkc&fdrkc ,oa 
LokFkZ ls ijs gS] ;gh gS uSfrdrk ,oa lPpk 
vkpj.kA laosnu’khy gksus dh otg ls mldk 
vkpj.k xqIr u gksdj [kqyk gqvk gksxkA blfy, 
v/;kid dk japek= Hkh lq>ko] fcuk fdlh la?k”kZ 
;k izfrjks/k ds] ljyrk ls Lohdkj dj fy;k 
tk,xkA 

As we are concerned with the total 
development of the human being, we 
must understand his emotional urges, 
which are very much stronger than 
intellectual reasoning; we must cultivate 
emotional capacity and not help to 

pwafd ge ekuo dk lexz fodkl pkgrs gSa 
blfy, gesa mldh HkkoukRed izsj.kkvksa dks] tks 
fd ckSf)d rdksZa ls cgqr vf/kd cy’kkyh gksrh 
gSa] le>uk pkfg, vkSj HkkoukRed {kerk dk 
lao/kZu    djuk pkfg, u fd mls nckukA tc ge 
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suppress it.  When we understand and are 
therefore capable of dealing with 
emotional as well as intellectual issues, 
there will be no sense of fear in 
approaching them. 

esa ;g le>nkjh gksxh vkSj bl izdkj HkkoukRed 
,oa ckSf)d leL;kvksa ls fuiVus dh {kerk gksxh 
rks fQj mudk lkeuk djus esa ys’kek= Hkh Hk; 
ugha jgsxkA  

For the total development of the human 
being, solitude as a means of cultivating 
sensitivity becomes a necessity.  One has 
to know what it is to be alone, what it is 
to meditate, what it is to die; and the 
implications of solitude, of meditation, of 
death, can be known only by seeking 
them out.  These implications cannot be 
taught, they must be learnt.  One can 
indicate, but learning by what is indicated 
is not the experiencing of solitude or 
meditation.  To experience what is 
solitude and what is meditation, one must 
be in a state of inquiry; only a mind that 
is in a state of inquiry is capable of 
learning.  But when inquiry is suppressed 
by previous knowledge, or by the 
authority and experience of another, then 
learning becomes mere imitation, and 
imitation causes a human being to repeat 
what is learnt without experiencing it. 
 

ekuo ds lexz fodkl ds lanHkZ esa laosnu’khyrk 
dks iksf”kr djus ds fy, ,dkar ije vko’;d gSA 
;g tkuuk vko’;d gS fd ,dkdh gksuk D;k 
gksrk gS] /;ku djuk D;k gS] ejuk D;k gSA 
,dkar] /;ku] e`R;q&&bl lc ds ckjs esa ge rHkh 
tku ldrs gSa tc ge bldh [kkst djsaA buds 
vFkZ dks fl[kk;k rks ugha tk ldrk fdarq lh[kk 
vo’; tk ldrk gSA dksbZ bldk ladsr ek= ns 
ldrk gS] fdarq ladsr ds }kjk lh[kuk ,dkar ;k 
/;ku dk vuqHko djuk ugha gSA ,dkar ;k /;ku 
D;k gS] ;g tkuus ds fy, [kkstchu] vUos”k.k dh 
voLFkk esa vkuk gksxkA tks eu [kkstchu dh 
voLFkk esa gksrk gS ogh lh[kus esa leFkZ gSA fdarq 
tc ;g [kkstchu fdlh iwoZ Kku }kjk ;k lÙkk 
}kjk ;k nwljs ds vuqHko }kjk nck nh tkrh gS] 
rks lh[kuk ek= vuqdj.k cudj jg tkrk gSA 
vkSj vuqdj.k ;k udy] lh[kus dh vuqHkwfr dks 
egŸo u nsdj gesa dsoy jV~Vw rksrk gh cuk 
Mkyrh gSA 

Teaching is not the mere imparting of 
information but the cultivation of an 
inquiring mind.  Such a mind will 
penetrate into the question of what is 
religion, and not merely accept the 
established religions with their temples 
and rituals.  The search for God, or truth, 
or whatever one may like to name it - and 
not the mere acceptance of belief and 
dogma - is true religion. 
Just as the student cleans his teeth every 
day, bathes every day, learns new things 
every day, so also there must be the 
action of sitting quietly with others or by 
himself.  This solitude cannot be brought 
about by instruction, or urged by the 
external authority of tradition, or induced 
by the influence of those who want to sit 
quietly but are incapable of being alone.  
Solitude helps the mind to see itself 
clearly as in a mirror, and to free itself 
from the vain endeavour of ambition with 
all its complexities, fears and frustrations, 

f’k{k.k dsoy tkudkjh iznku djuk ugha gS 
cfYd [kksth eu dks rS;kj    djuk gSA ,slk eu 
^/keZ D;k gS* tSls iz’u dh xgjkbZ esa mrj ldsxk 
vkSj dsoy LFkkfir /keZ] eafnj ;k deZdkaM dks gh 
Lohdkj ugha dj ysxkA bZ’oj dh [kkst] lR; dh 
[kkst ;k tks Hkh uke vki nsuk pkgsa] ;gh lPpk 
/keZ gS] u fd dsoy fo’okl ,oa fl)kar dks eku 
ysukA tSls fo|kFkhZ fuR; vius nkar lkQ djrk 
gS] izfrfnu Luku djrk gS] gj jkst+ dqN u;k 
lh[kk djrk gS] mlh izdkj ‘kkafriwoZd fdlh vU; 
ds lkFk ;k Lo;a vdsys gh cSBuk fugk;r t+:jh 
gSA ;g ,dkar fdlh ds fl[kkus ls ;k ijaijkvksa 
ds ncko ;k izHkko ls ugha vkrk] u gh mu yksxksa 
dh izsj.kk ls vkrk gS tks ‘kkar cSBuk rks pkgrs gSa 
fdarq ,dkdh gksus esa l{ke ugha gS( ,dkar] Lo;a 
dks Li”V :i ls ns[kus esa eu dh ,sls enn 
djrk gS tSls ,d vkbZuk] vkSj lkFk gh eu dks 
egÙokdka{kk dh fQt+wy dh HkkxnkSM+ ls vkSj mlds 
lkFk tqM+ha leLr tfVyrkvksa] Mjksa vkSj dqaBkvksa 
ls&&tks fd vgadsafnzr fØ;kvksa dk urhtk 
gS&&vkt+kn djrk gSA ;g ,dkar eu dks ,slh 
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which are the outcome of self-centred 
activity. Solitude gives to the mind a 
stability, a constancy which is not to be 
measured in terms of time.  Such clarity 
of mind is character. The lack of 
character is the state of self-contradiction. 
 

lqn`<+rk] ,slh fLFkjrk nsrk gS] ftldks le; ds 
eki ls ukik ugha tk ldrkA eu dh ;g 
lqLi”Vrk gh pfj= gSA pfj= dk vHkko 
varfoZjks/k dh fLFkfr gSA 

To be sensitive is to love.  The word 
`love' is not love.  And love is not to be 
divided as the love of God and the love 
of man, nor is it to be measured as the 
love of the one and of the many.  Love 
gives itself abundantly as a flower gives 
its perfume; but we are always measuring 
love in our relationship and thereby 
destroying it. 
 
Love is not a commodity of the reformer 
or the social worker; it is not a political 
instrument with which to create action.  
When; the politician and the reformer 
speak of love, they are using the word 
and do not touch the reality of it; for love 
cannot be employed as a means to an end, 
whether in the immediate or in the far-off 
future. Love is of the whole earth and not 
of a particular field or forest. The love of 
reality is not encompassed by any 
religion; and when organized religions 
use it, it ceases to be. Societies, organized 
religions and authoritarian governments, 
sedulous in their various activities, 
unknowingly destroy the love that 
becomes passion in action. 

laosnu’khy gksuk gh izse djuk gSA ^izse* ‘kCn izse 
ugha gSA izse dks foHkkftr ugha fd;k tk ldrk] 
tSls fd bZ’oj dk izse rFkk euq”; dk izseA izse 
ekik Hkh ugha tk ldrk gS] fd ,d dk izse ;k 
vusd dk izseA izse ;kuh viuk lc dqN ns nsus 
dh {kerk] tSls ,d Qwy viuh lkjh [+kq’kcw ns 
nsrk gSA fdarq ge yksx ges’kk bls vius laca/kksa esa 
ukirs gSa vkSj blfy, mls u”V dj nsrs gSaA  

izse oLrqr% lekt&lq/kkjd ;k lkekftd 
dk;ZdrkZ dk dk;Z{ks= ugha gS( ;g dksbZ  
jktuhfrd lk/ku Hkh ugha gS ftlls dqN gkfly 
fd;k tk ldsA tc lekt&lq/kkjd ;k jktuhfrK 
bldh ckr djrs gSa rks os dsoy bl ‘kCn dk 
mi;ksx djrs gSa vkSj bldh okLrfodrk ls mudk 
dksbZ ysuk&nsuk ugha gksrkA D;ksafd izse dk fdlh 
lk/; ds fy, lk/ku ds :i esa mi;ksx ugha gks 
ldrk] pkgs og lk/; rkRdkfyd gks ;k lqnwj 
Hkfo”; dk gksA izse rks leLr i`Foh dk gksrk gS 
u fd mlesa ls fdlh fo’ks”k {ks= ;k taxy dkA 
okLrfodrk ds izfr izse fdlh /keZ ds ?ksjs esa ugha 
jgrkA vkSj tc laxfBr /keZ bldk mi;ksx djrs 
gSa rks mldk otwn gh ugha jgrkA lekt] laxfBr 
/keZ rFkk lŸkk’khy ljdkjsa] viuh fofHkUu 
fØ;kvksa }kjk vutkus gh ml izse dks fou”V dj 
Mkyrh gSa tks deZ esa thoarrk ,oa mRdVrk ykrk 
gSA 

In the total development of the human 
being through right education, the quality 
of love must be nourished and sustained 
form the very beginning.  Love is not 
sentimentality, nor is it devotion. It is as 
strong as death.  Love cannot be bought 
through knowledge; and a mind that is 
pursuing knowledge without love is a 
mind that deals in ruthlessness and aims 
merely at efficiency. 
 

lgh f’k{kk }kjk ekuo ds laiw.kZ fodkl ds 
fy, fcYdqy izkjaHk ls gh izse ds xq.k dk iks”k.k 
vkSj lao/kZu    cgqr vko’;d gSA izse u rks 
Hkkoqdrk gS vkSj u J)k&fu”BkA og oSlk gh 
‘kfDr’kkyh gS tSlh fd e`R;qA mls Kku ds }kjk 
[kjhnk ugha tk ldrkA vkSj ,slk eu tks izse ds 
fcuk dsoy Kku ikus ds ihNs yxk gS] funZ;rk 
dk thou thrk gS vkSj mldk y{; ek= 
dk;Zdq’kyrk jg tkrk gSA 

So the educator must be concerned from 
the very beginning with this quality of 
love, which is humility, gentleness, 

blfy, f’k{kd dks fcYdqy izkjaHk ls gh izse 
ds bl xq.k dh vksj /;ku nsuk pkfg,] izse ;kuh 
fouezrk] e`nqrk] nwljksa dk [;ky j[kuk] /kS;Z rFkk 



 12 

consideration, patience and courtesy.  
Modesty and courtesy are innate in the 
man of right education; he is considerate 
to all, including the animals and plants, 
and this is reflected in his behaviour and 
manner of talking. 
 

f’k”VrkA lgh f’k{kk ik, gq, euq”; ds LoHkko esa 
f’k”Vrk vkSj ‘kkyhurk gksrh gh gSA vius bnZ&fxnZ 
dh lHkh pht+ksa dk og [;ky j[krk gS] pkgs os 
ikS/ks gksa ;k i’kq gksa] vkSj ;g mlds O;ogkj rFkk 
ckrphr ds <ax esa izdV gksrk gSA 

The emphasis on this quality of love frees 
the mind from its absorption in its 
ambition, greed and acquisitiveness.  
Does not love have about it a refinement 
which expresses itself as respect and 
good taste?  Does it not also bring about 
the purification of the mind, which 
otherwise has a tendency to strengthen 
itself in pride? Refinement in behaviour 
is not a self-imposed adjustment or the 
result of an outward demand; it comes 
spontaneously with this quality of love.  
When there is the understanding of love, 
then sex and all the complications and 
subtleties of human relationship can be 
approached with sanity and not with 
excitement and apprehension. 
 

izse ds bl xq.k ij fo’ks”k t+ksj nsus ls eu 
fQj viuh egÙokdka{kk] yksHk rFkk ifjxzg dh 
o`fÙk esa gh Mwck gqvk ugha jgrkA D;k ;g izse 
vius pkjksa vksj ,slh fueZyrk ugha QSykrk 
ftldh vfHkO;fDr vknj vkSj lq#fp ds :i esa  
gksrh gS\ D;k mlls eu Hkh LoPN&fueZy ugha gks 
tkrk\ vU;Fkk rks eu esa vfHkeku dh izo`fÙk 
et+cwr gh gksrh pyh tkrh gSA O;ogkj dh ;g 
fueZyrk vius esa t+ksj&t+cjnLrh ls lq/kkj ykuk + 
ugha gS vkSj u gh ;g fdlh ckgjh ekax dk 
urhtk gS cfYd ;g izse ds xq.k ds lkFk Lor% 
vkrh gSA izse dh xgjh le> gksus ij 
dke&okluk ;k vU; ekuoh; laca/kksa dh 
isphnfx;ksa ,oa ckjhfd;ksa dks le>nkjh vkSj foosd 
ls lqy>k;k tk ldrk gS] fcuk mÙkstukvksa ,oa 
vk’kadkvksa esa my>sA 

The educator to whom the total 
development of the human being is of 
primary importance, must understand the 
implications of the sexual urge which 
plays such an important part in our life, 
and be able from the very beginning to 
meet the children's natural curiosity 
without arousing a morbid interest.  
Merely to impart biological information 
at the adolescent age may lead to 
experimental lust if the quality of love is 
not felt.  Love cleanses the mind of evil.  
Without love and understanding on the 
part of the educator, merely to separate 
the boys from the girls, whether by 
barbed wire or by edicts, only strengthens 
their curiosity and stimulates that passion 
which is bound to degenerate into mere 
satisfaction.  So it is important that boys 
and girls be educated together rightly. 
 

ftl f’k{kd ds fy, ekuo dk lexz fodkl 
lcls vge gS] mlds fy, dke&Hkkouk ds 
fufgrkFkksZa dks le>uk fugk;r t+:jh gS tks fd 
gekjs thou esa bruh vge Hkwfedk fuHkkrh gS] 
vkSj mlesa ‘kq: ls gh mlds ckjs esa cPpksa ds 
Hkhrj foÑr fnypLih txk, fcuk mudh ftKklk 
dk Bhd ls lek/kku djus dh {kerk gksuh 
pkfg,A izse ds xq.k dks eglwl fd;s fcuk 
fd’kksjkoLFkk esa ml ckjs esa tho&foKku laca/kh 
tkudkjh nsus ls og izk;ksfxd okluk dk :i ys 
ldrk gSA izse eu dh lkjh cqjkbZ dks /kks Mkyrk 
gSA f’k{kd ds Hkhrj izse vkSj le> ds vHkko esa 
yM+ds ,oa yM+fd;kas ds chp dh nwjh&&pkgs daVhys 
rkjksa ds ek/;e ls Fkksih x;h gks ;k dM+s fu;eksa 
ds t+fj,&&fu’p; gh muesa mRlqdrk rFkk okluk 
ds vkosx dks vkSj HkM+dk,xh vkSj fQj ek= 
bPNkiwfrZ esa] larqf”V esa mudk iru gksuk 
LokHkkfod gSA blfy, ;g vko’;d gS fd yM+ds 
vkSj yM+fd;ksa dks lkFk&lkFk lgh <ax ls f’kf{kr 
fd;k tk,A 

This quality of love must express itself 
also in doing things with one's hands, 
such as gardening, carpentry, painting, 

izse dk ;g xq.k fdlh Hkh dk;Z dks vius 
gkFkksa ls djus esa vfHkO;Dr gksxk gh] pkgs og  
ckxokuh dk dke gks ;k c<+bZfxjh dk] fp=dkjh 
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handicrafts; and through the senses, as 
seeing the trees, the mountains, the 
richness of the earth, the poverty that 
men have created amongst themselves; 
and in healing music, the song of the 
birds, the murmur of running waters. 
 

dk gks ;k gLrf’kYi dk( ;g xq.k bafnz;ksa ds 
ek/;e ls Hkh vfHkO;Dr gksxk] tSls o`{kksa dks] 
ioZrksa dks] ty izokg dks] olq/kk ds oSHko dks 
rFkk euq”;ksa dh viuh gh [kqjkQkr dh otg ls 
QSyh xjhch dks ns[kus esa( vkSj vfHkO;Dr gksxk 
LokLF;izn laxhr esa] if{k;ksa ds xhr esa] dydy 
cgrs ikuh esaA 

We are concerned not only with the 
cultivation of the mind and the 
awakening of emotional sensitivity, but 
also with a well-rounded development of 
the physique, and to this we must give 
considerable thought.  For if the body is 
not healthy, vital, it will inevitably distort 
thought and make for insensitivity.  This 
is so obvious that we need not go into it 
in detail.  It is necessary that the body be 
in excellent health, that it be given the 
right kind of food and have sufficient 
sleep.  If the senses are not alert, the body 
will impede the total development of the 
human being.  To have grace of 
movement and well-balanced control of 
the muscles, there must be various forms 
of exercise, dancing and games.  A body 
that is not kept clean, that is sloppy and 
does not hold itself in good posture, is 
not conducive to sensitivity of mind and 
emotions. The body is not the instrument 
of the mind, but body, emotions and 
mind make up the total human being, and 
unless they live together harmoniously, 
conflict is inevitable.  
Conflict makes for insensitivity.  The 
mind may dominate the body and 
suppress the senses, but it thereby makes 
the body insensitive; and an insensitive 
body becomes a hindrance to the full 
flight of the mind.  The mortification of 
the body is definitely not conducive to 
the seeking out of the deeper layers of 
consciousness; for this is possible only 
when the mind, the emotions and the 
body are not in contradiction with each 
other, but are integrated and in unison, 
effortlessly, without being driven by any 
concept, belief or ideal. 
 
 

gekjk ljksdkj dsoy eu vkSj HkkoukRed 
laosnu’khyrk ds tkxj.k ls gh ugha gS cfYd 
‘kjhj ds lokZaxh.k fodkl ls Hkh gS ftldh rjQ 
gesa [kwc /;ku nsuk gksxkA D;ksafd ;fn ‘kjhj 
LoLFk vkSj izk.koku ugha gS rks Li”V gS fd og 
fopkj esa Hkh foÑfr yk,xk vkSj vlaosnu’khyrk 
dks c<+k,xkA ;g fcYdqy Li”V gS vkSj blds 
foLrkj esa tkus dh vko’;drk ugha gSA ;g 
vko’;d gS fd lgh Hkkstu fd;k tk,] i;kZIr 
uhan yh tk, vkSj ‘kjhj dk LokLF; mÙke gksA 
;fn bafnz;ka ltx ,oa laosnu’khy ugha gSa rks ‘kjhj 
ekuo ds lexz fodkl esa ck/kk MkysxkA 
ekalisf’k;ksa ds larqfyr fu;a=.k ,oa mudh 
xfrfof/k vkSj fØ;k esa ‘kksHkk cuk, j[kus ds fy, 
vusd izdkj ds O;k;ke] u`R; rFkk [ksy t+:jh 
gSaA tks ‘kjhj lkQ&lqFkjk ugha gS] tks Bhd vklu 
esa vius dks j[k ugha ldrk gS] tks cs<axk gS] 
og eu ,oa Hkkoukvksa dh laosnu’khyrk dk 
laokgd ugha cu ldrkA ‘kjhj eu dk midj.k 
ugha gS fdarq ‘kjhj] Hkkouk,a vkSj eu lHkh 
feydj iw.kZ ekuo curs gSa] vkSj bu lc esa 
y;c)rk vkSj lkeatL; u gks rks Vdjko 
vfuok;Z gSA  

la?k”kZ] Vdjko] vlaosnu’khyrk ykrk gSA eu 
‘kjhj ij fu;a=.k ;k vkf/kiR; j[k ldrk gS] 
bafnz;ksa dk neu djrs gq, ‘kjhj dks laosnuk’kwU; 
cuk ldrk gSA ,slk laosnuk’kwU; ‘kjhj eu dh 
iw.kZ mM+ku esa ck/kd curk gSA ‘kjhj dk 
t+cjnLrh ls fd;k gqvk neu dHkh Hkh psruk ds 
xgurj Lrj ds vUos”k.k esa lgk;d ugha cu 
ldrkA og vUos”k.k rHkh laHko gksrk gS tc eu] 
Hkkoukvksa vkSj ‘kjhj ds chp varfoZjks/k u gks] 
cfYd os fcuk iz;kl ds] fdlh /kkj.kk] fo’okl 
,oa vkn’kZ ls izsfjr gq, fcuk] v[kaMrk vkSj 
lkeatL; esa jgsaA 
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In the cultivation of the mind, our 
emphasis should not be on concentration, 
but on attention.  Concentration is a 
process of forcing the mind to narrow 
down to a point, whereas attention is 
without frontiers.  In that process the 
mind is always limited by a frontier or 
boundary, but when our concern is to 
understand the totality of the mind, mere 
concentration becomes a hindrance. 
Attention is limitless, without the 
frontiers of knowledge. Knowledge 
comes through concentration, and any 
extension of knowledge is still within its 
own frontiers.  In the state of attention 
the mind can and does use knowledge, 
which of necessity is the result of 
concentration; but the part is never the 
whole, and adding together the many 
parts does not make for the perception of 
the whole. Knowledge which is the 
additive process of concentration, does 
not bring about the understanding of the 
immeasurable.  The total is never within 
the brackets of a concentrated mind. 
 
So attention is of primary importance, but 
it does not come through the effort of 
concentration.  Attention is a state in 
which the mind is ever learning without a 
centre around which knowledge gathers 
as accumulated experience.  A mind that 
is concentrated upon itself uses 
knowledge as a means of its own 
expansion; and such activity becomes 
self-contradictory and antisocial. 

eu ds lao/kZu esa ,dkxzrk ij ugha cfYd vo/kku 
ij cy gkssuk pkfg,A eu dks ,d fcanq ij 
t+cjnLrh dsafnzr djus dh izfØ;k dks ,dkxzrk 
dgrs gSa] tcfd vo/kku fu%lhe gksrk gSA 
,dkxzrk esa eu lnk lhekvksa ;k nhokjksa ds ?ksjs esa 
jgrk gS] fdarq tc gekjk laca/k eu dh lexzrk 
ds cks/k ls gksrk gS rks ek= ,dkxzrk ck/kd cu 
tkrh gSA vo/kku fu%lhe gksrk gS] Kku dh lkjh 
lhekvksa ls ijs gksrk gSA Kku ,dkxzrk }kjk vkrk 
gS] vkSj Kku dk foLrkj Hkh mlh ,dkxzrk dh 
lhek ds vanj gh gksrk gSA vo/kku dh voLFkk 
esa eu Kku dk iz;ksx dj ldrk gS] vkSj djrk 
Hkh gS&&ml Kku dk tks ,dkxzrk dk gh ifj.kke 
gSA va’k dHkh iw.kZ ugha gksrk] vkSj cgqr ls va’kksa 
dks lkFk tksM+ ysus ls lexz dh n`f”V ugha fey 
tkrhA vkSj Kku rks ,dkxzrk dh] tksM+&rksM+ dj 
laxzg djus okyh izfØ;k ek= gS] blfy, og 
vifjes; dk cks/k ugha djk ldrkA tks lexz gS 
og fdlh ,dkxz eu ds lhfer nk;js esa dnkfi 
ugha lek ldrkA  

 

 

vr% vo/kku dh lcls T+;knk vgfe;r gS] 
ysfdu ;g ,dkxzrk ds iz;kl ls ugha vkrkA ;g 
,d ,slh voLFkk gS ftlesa eu] fcuk fdlh dsanz 
ds&&ftlds pkjksa vksj vuqHko ds :i esa Kku 
,d= gksrk gS&&lnk lh[krk jgrk gSA ,slk eu 
tks Lo&dsafnzr gS] Kku dk iz;ksx vkRe&izlkj ds 
fy, gh djrk gS] vkSj bl izdkj ,slh fØ;k 
varfoZjks/kh ,oa vlkekftd cu tkrh gSA 

Learning in the true sense of the word is 
possible only in that state of attention, in 
which there is no outer or inner 
compulsion. Right thinking can come 
about only when the mind is not enslaved 
by tradition and memory.  It is attention 
that allows silence to come upon the 
mind, which is the opening of the door to 
creation.  That is why attention is of the 
highest importance. 
 

lPps vFkZ esa lh[kuk rHkh laHko gksrk gS tc 
ge vo/kku dh ml voLFkk esa gksrs gSa tgka 
fdlh izdkj dh ckgjh ;k Hkhrjh ck/;rk ugha 
gksrhA tc eu ijaijk rFkk Le`fr ls ca/kk ugha 
gksrk] rHkh lgh fparu gks ldrk gSA vo/kku esa 
gh eu ds Hkhrj ekSu dk vorj.k gksrk gS] tks 
l`tu ds }kj dks [kksyrk gSA blhfy, rks vo/kku 
loksZPp egÙo dh pht+ gSA 

Knowledge is necessary at the functional 
level as a means of cultivating the mind, 
and not as an end in itself.  We are 

Kku O;ogkfjd Lrj ij eu ds lao/kZu ds 
,d lk/ku ds :i esa vko’;d gS] ij Lo;a esa 
,d lk/; ugha gSA gekjk laca/k ek= fdlh ,d 
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concerned, not with the development of 
just one capacity, such as that of a 
mathematician, or a scientist, or a 
musician, but with the total development 
of the student as a human being. 

{kerk ds fodkl ls ugha gS] tSls xf.krK ;k 
oSKkfud ;k laxhrK dh {kerk] vfirq fo|kFkhZ ds 
lexz fodkl ls gS A 

How is the state of attention to be 
brought about?  It cannot be cultivated 
through persuasion, comparison, reward 
or punishment, all of which are forms of 
coercion. The elimination of fear is the 
beginning of attention.  Fear must exist as 
long as there is an urge to be or to 
become, which is the pursuit of success, 
with all its frustrations and tortuous 
contradictions.  You can't teach 
concentration, but attention cannot be 
taught just as you cannot possibly teach 
freedom from fear; but we can begin to 
discover the causes that produce fear, and 
in understanding these causes there is the 
elimination of fear.  So attention arises 
spontaneously when around the student 
there is an atmosphere of well-being, 
when he has the feeling of being secure, 
of being at ease, and is aware of the 
disinterested action that comes with love.  
Love does not compare, and so the envy 
and torture of `becoming' ceases. 
 

vo/kku dh ;g voLFkk ykbZ dSls tkrh gS\ 
;g fdlh Hkh izdkj ds le>kus ls] rqyuk ls] 
iqjLdkj ;k naM ls ugha ykbZ tk ldrhA ;s lHkh 
t+ksj&t+cjnLrh ds gh rjhds gSaA Hk; dh fuo`fÙk 
gh vo/kku dk izkjaHk gSA Hk; dh voLFkk rc 
rd cuh jgsxh tc rd dqN gksus dh ;k cuus 
dh ykylk cuh gS] tks fd lQyrk ds ihNs 
Hkkxuk gS vkSj ftlds lkFk lkjh grk’kk,a rFkk 
ihM+knk;d varfoZjks/k tqM+s gq, gSaA ftl izdkj 
vki ;g fl[kk ugha ldrs fd Hk; ls dSls eqDr 
gksa] mlh izdkj vo/kku dks fl[kk;k ugha tk 
ldrk( fdarq ge Hk; iSnk djus okys dkj.kksa dh 
Nkuchu dj ldrs gSa vkSj budks le> ysus esa 
gh Hk; dk foltZu gSA vr% vo/kku dk vkxeu 
rHkh gksrk gS tc fo|kFkhZ ds pkjksa vksj dY;k.k 
dk okrkoj.k gks] lqj{kk dh Hkkouk gks] fuf’parrk 
gks] vkSj fu”dke deZ dk ,glkl gks tks izse ds 
lkFk gh mfnr gksrk gSsA izse rqyuk ugha djrk] 
vkSj blfy, Mkg vkSj dqN cuus dh ;kruk dk 
var gks tkrk gSA 

The general discontent which all of us 
experience, whether young or old, soon 
finds a way to satisfaction, and thus our 
minds are put to sleep.  Discontent is 
awakened from time to time through 
suffering, but the mind again seeks a 
gratifying solution.  In this wheel of 
dissatisfaction and gratification the mind 
is caught, and the constant awakening 
through pain is part of our discontent. 
Discontent is the way of inquiry, but 
there can be no inquiry if the mind is 
tethered to tradition, to ideals.  Inquiry is 
the flame of attention. 
 

lkekU; vlarks”k] tks ge lHkh vuqHko djrs 
gSa] pkgs ge ;qod gksa vFkok o`)] ‘kh?kz gh larks”k 
dk ekxZ <aw< ysrk gS] vkSj bl izdkj gekjk eu 
lqyk fn;k tkrk gSA le;&le; ij nq[k ds }kjk 
vlarks”k dk tUe gksrk gS] ij eu fQj ls dksbZ 
larks”kizn lek/kku <wa<+ ysrk gSA bl izdkj larks”k 
vkSj vlarks”k ds bl pØ esa eu Qal tkrk gS 
vkSj ihM+k ds }kjk tks vfopy tkx`fr dkSa/krh gS 
og gekjs vlarks”k dk gh vax gSA vlarks”k [kkst 
djus dk ,d ekxZ gSA vkSj tgka eu ijaijk rFkk 
vkn’kksZa ls vkc) gS] ogka [kkst ugha gks ldrhA 
[kkstchu gh ltxrk dh Tokyk gSA 

By discontent I mean that state in which 
the mind understands what is, the actual, 
and constantly inquires to discover 
further. Discontent is a movement to go 
beyond the limitations of what is; and if 
you find ways and means of smoothing 

vlarks”k ls gekjk vfHkizk; ml fLFkfr ls gS 
ftlesa eu ^tks gS* dks] ;FkkFkZ dks le>rk gS 
vkSj [kkst esa yxk jgrk gSA ^tks gS* dh lhekvksa 
ls ijs tkus dh xfr gh vlarks”k gSA ;fn vki 
bl vlarks”k dks nckrs gSa ;k bl ij fot; izkIr 
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or overcoming discontent, then you will 
accept the limitations of self-centred 
activity and of the society in which you 
find yourself. 
 
Discontent is the flame which burns away 
the dross of satisfaction, but most of us 
seek to dissipate it in various ways. Our 
discontent then becomes the pursuit of 
`the more', the desire for a bigger house, 
a better car, and so on, all of which is 
within the field of envy; and it is envy 
that sustains such discontent. But I am 
talking of a discontent in which there is 
no envy, no greed for `the more', a 
discontent that is not sustained by any 
desire for satisfaction, This discontent is 
an unpolluted state which exists in each 
one of us, if it is not deadened through 
wrong education, through gratifying 
solutions, through ambition, or through 
the pursuit of an ideal.  When we 
understand the nature of real discontent, 
we shall see that attention is part of this 
burning flame which consumes the 
pettiness and leaves the mind free of the 
limitations of self-enclosing pursuits and 
gratifications. 
 
So attention comes into being only when 
there is inquiry not based on self-
advancement or gratification.  This 
attention must be cultivated in the child, 
right from the beginning.  You will find 
that when there is love - which expresses 
itself through humility, courtesy, 
patience, gentleness - you are already free 
of the barriers which insensitivity builds; 
and so you are helping to bring about in 
the child this state of attention from a 
very tender age. 

djus ds lk/kuksa vkSj ekxksZa dks <wa<rs gSa] rks vki 
vga&dsafnzr fØ;kvksa dh rFkk ml lekt dh 
lhekvksa dks Lohdkj dj jgs gksrs gSa] ftlesa vki 
vius dks ikrs gSaA  

vlarks”k rks og Tokyk gS tks larks”k ds 
dwM+s&djdV dks tyk nsrh gS fdarq ge bl 
vlarks”k dks fofHkUu <axksa ls csdkj xaok nsrs gSaA 
gekjk vlarks”k rc ^vkSj vf/kd* dh [kkst cu 
tkrk gS] vFkkZr~ ,d cM+s edku] ,d csgrj dkj 
vkfn dh bPNk vkSj ;g lc Mkg vkSj bZ”;kZ ds 
{ks= dh oLrq,a gSa] vkSj ;g bZ”;kZ bl rjg ds 
vlarks”k dks thfor j[krh gSA fdarq ge ml 
vlarks”k dh ckr dj jgs gSa ftlesa bZ”;kZ rFkk 
^vkSj vf/kd* dk yksHk ugha gS ;kuh ;g vlarks”k 
larks”k dh bPNk ls iksf”kr ugha gksrkA ;g vlarks”k 
,d vnwf”kr fLFkfr gS tks ge lHkh esa fo|eku gS] 
;fn bls xyr f’k{kk }kjk] fdlh larks”kizn 
lek/kku }kjk] egÙokdka{kk ;k fdlh vkn’kZ ds 
vuqlj.k }kjk fu”izk.k u cuk fn;k x;k gksA tc 
ge okLrfod vlarks”k ds Lo:i dks le> ysrs gSa 
rc ge ns[ksaxs fd vo/kku ml izTTofyr Tokyk 
dk gh va’k gS tks {kqnzrk dks tyk nsrh gS vkSj 
eu dks vga&ifjfer dk;ksZa rFkk vkRe&larks”k dh 
lhekvksa ls eqDr dj nsrh gSA  

vr% vo/kku dk mn; ogha gksrk gS tgka 
,slh [kkstchu gksrh gS tks vkRe&izxfr ;k 
vkRe&larks”k ij vk/kkfjr ugha gSA bl vo/kku 
dk lao/kZu cPps esa izkjaHk ls gh gksuk pkfg,A 
vki ik,axs fd tc izse gksrk gS] tks fouezrk] 
f’k”Vrk] /kS;Z rFkk lkSE;rk ds ek/;e ls Lo;a dks 
vfHkO;Dr djrk gS] rks vki mu vojks/kksa ls 
rRdky eqDr gks tkrs gSa tks laosnu’khyrk dh 
deh ls iSnk gksrs gSaA vkSj bl izdkj vki cPps 
esa ‘kS’kokoLFkk ls gh vo/kku ds iuius esa 
lgk;rk djrs gSaA 

Attention is not something to be learnt, 
but you can help to awaken it in the 
student by not creating around him that 
sense of compulsion which produces a 
self-contradictory existence.  Then his 
attention can be focussed at any moment 
on any given subject, and it will not be 
the narrow concentration brought about 
through the compulsive urge of 

vo/kku dks fl[kk;k ugha tk ldrk] fdarq 
fo|kFkhZ ds vanj bls txkus esa ge ennxkj gks 
ldrs gSa] c’krsZ fd ge bl ckr dk /;ku j[ksaa 
fd mlds pkjksa vksj ck/;rk dk okrkoj.k u cus 
tks ,d varfoZjks/kh otwn dks gh tUe nsxkA rc 
;g vo/kku fdlh Hkh {k.k fdlh Hkh fo”k; ij 
dsafnzr fd;k tk ldsxk] vkSj ;g oSlh ladh.kZ 
,dkxzrk ugha gksxh tks dqN vftZr djus ;k izkIr 
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acquisition or achievement. djus dh ck/;dkjh izsj.kk dss }kjk ykbZ tkrh gSA 

A generation educated in this manner will 
be free of acquisitiveness and fear, the 
psychological inheritance of their parents 
and of the society in which they are born; 
and because they are so educated, they 
will not depend on the inheritance of 
property. This matter of inheritance 
destroys real independence and limits 
intelligence; for it breeds a false sense of 
security, giving a self-assurance which 
has no basis and creating a darkness of 
the mind in which nothing new can 
flourish.  But a generation educated in 
this totally different manner which we 
have been considering will create a new 
society; for they will have the capacity 
born of that intelligence which is not 
hedged about by fear. 

bl izdkj f’kf{kr dh xbZ ih<+h vius ekrk&firk 
,oa lekt&&ftlesa og tUeh gS&&dh lax`go`fŸk 
ls] muds Mj ls] mudh ekufld fojklr ls 
eqDr gksxhA vkSj pawfd os bl izdkj f’kf{kr gq, 
gSa blfy, laifÙk ds mÙkjkf/kdkj ij Hkh os 
vkfJr ugha jgsaxsA mÙkjkf/kdkj dk ;g rRo 
Lora=rk dks u”V dj nsrk gS] vkSj izKk dks Hkh 
lhfer dj nsrk gS( D;ksafd blls ,d >wBh lqj{kk 
dh Hkkouk iSnk gksrh gS] tks ,slk vkRefo’okl 
fnykrh gS ftldk dksbZ vk/kkj gh ugha gksrkA 
lqj{kk dh ;g >wBh Hkkouk ,d ,slk ekufld 
va/kdkj gS ftlesa dqN Hkh u;k iui ugha ldrkA 
iw.kZr;k fHkUu izdkj ls f’kf{kr gqbZ ih<+h&&ftlds 
fo”k; esa ge ckr djrs vk jgs gSa&&,d u;s 
lekt dk l`tu djsxh( D;ksafd mlds ikl ml 
izKk ls mith {kerk gksxh&&,slh izKk tks Hk; ls 
f?kjh ugha gSA 

  

Since education is the responsibility of 
the parents as well as of the teachers, we 
must learn the art of working together, 
and this is possible only when each one 
of us perceives what is true.  It is 
perception of the truth that brings us 
together, and not opinion, belief or 
theory.  There is a vast difference 
between the conceptual and the factual.  
The conceptual may bring us together 
temporarily, but there will again be 
separation, if our working together is 
only a matter of conviction.  If the truth is 
seen by each one of us, there may be 
disagreement in detail but there will be 
no urge to separate. It is the foolish who 
break away over some detail.  When the 
truth is seen by all, the detail can never 
become an issue over which there is 
dissension. 
 

pwafd f’k{kk vfHkHkkod rFkk f’k{kd nksuksa dh 
gh ft+Eesnkjh gS blfy, gesa lkFk&lkFk dk;Z djus 
dh dyk lh[kuh gh gksxhA ;g lkFk dke djuk 
rHkh gks ikrk gS tc geesa ls gj dksbZ bl ckr 
dks ns[k ikrk gS fd lR; D;k gSA vfHker] 
fo’okl ;k fl)kar ugha cfYd lR; gh gedks 
lkFk ykrk gSA rF; rFkk /kkj.kk esa cM+k QdZ gSA 
/kkj.kk gesa rfud nsj ds fy, lkFk yk ldrh gS] 
fdarq tgka dsoy er ;k fo’okl ds fy, dksbZ 
dk;Z lkFk&lkFk fd;k tk jgk gks ogka vyxko 
iqu% vk gh tk,xkA ;fn geesa ls gj dksbZ lR; 
dks ns[k ik jgk gS rks laHko gS fd fdlh pht+ dh 
ckjhfd;ksa esa vlgefr gks tk,] fdarq ogka 
vyxko dh bPNk dHkh ugha gksxhA NksVh&eksVh 
ckrksa ij fc[kj tkus okys ew[kZ gh gksrs gSaaA tc 
geesa ls gj,d dks lR; fn[kkbZ ns jgk gS rks os 
NksVh&eksVh ckjhfd;ka dHkh Hkh ,slk eqík ugha cu 
ldrha fd xgjs fojks/k [kM+s gks tk,aA  

 

 

Most of us are used to working together 
along the lines of established authority.  
We come together to work out a concept, 
or to advance an ideal, and this requires 
conviction, persuasion, propaganda, and 

geesa ls vf/kdka’k yksx LFkkfir ekU;rkvksa ds 
vuqlkj gh lkFk vkrs gSa] lg;ksx djrs gSaA dksbZ 
/kkj.kk cukus ;k fdlh vkn’kZ dk izlkj djus gsrq 
ge yksx lkFk vkrs gSa vkSj blds fy, fu”Bk] 
ckj&ckj eukuk&le>kuk ,oa izpkj vkfn dh 
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so on.  Such working together for a 
concept, for an ideal, is totally different 
from the co-operation which comes from 
seeing the truth and the necessity of 
putting that truth into action. Working 
under the stimulus of authority - whether 
it be the authority of an ideal, or the 
authority of a person who represents that 
ideal - is not real cooperation.  A central 
authority who knows a great deal, or who 
has a strong personality and is obsessed 
with certain ideas, may force or subtly 
persuade others to work with him for 
what he calls the ideal; but surely this is 
not the working together of alert and vital 
individuals.  Whereas, when each one of 
us understands for himself the truth of 
any issue, then our common 
understanding of that truth leads to 
action, and such action is cooperation.  
He who cooperates because he sees the 
truth as the truth, the false as the false, 
and the truth in the false, will also know 
when not to co-operate - which is equally 
important. 
 

vko’;drk gksrh gSA fdlh /kkj.kk ;k vkn’kZ ds 
fy, lkFk&lkFk dk;Z djuk ml lg;ksx ls 
iw.kZr;k fHkUu gS tks fd lR; dks rFkk ml lR; 
dks deZ esa mrkjus dh vko’;drk dks ns[kus ls 
vkrk gSA lŸkk ;k ekU;rk }kjk izsfjr gksdj dk;Z 
djuk lg;ksx ugha gS] pkgs og vkn’kZ dh lÙkk 
gks ;k fdlh ,sls O;fDr dh lÙkk tks ml vkn’kZ 
dk izfrfuf/kRo djrk gSA ,d izeq[k ekU;rkizkIr 
O;fDr ftlds ikl <sj lkjk Kku gS ;k ftldk 
‘kfDrlaiUu O;fDrRo gS] ftls vius dqN fopkjksa 
dk tquwu gS] t+ksj&t+cjnLrh ls ;k izPNUu :i ls 
fdUgha rFkkdfFkr vkn’kksZa ds fy, vius lkFk 
lg;ksx djus ds fy, nwljksa dks foo’k dj ldrk 
gSA ;g fuf’pr rkSj ij lrdZ vkSj thoar 
O;fDr;ksa dk lkFk&lkFk dk;Z djuk ugha 
dgyk,xkA fdarq tc fdlh Hkh ckr dh lPpkbZ 
dks geesa ls izR;sd le> ysrk gS rc ml lPpkbZ 
dh lk>k le> gh dk;Z djrh gSA ;gh lg;ksx 
gSA vkSj tks Hkh lR; dks lR; dh rjg ns[krs 
gq,] >wB dks >wB dh rjg vkSj >wB dh lPpkbZ 
dks ns[krs gq, lg;ksx djrk gS og vko’;drk 
iM+us ij ;g Hkh tku ysxk fd dc lg;ksx ugha 
djuk gS&&tks fd mruh gh vge ckr gSA 

If each one of us realizes the necessity of 
a fundamental revolution in education 
and perceives the truth of what we have 
been considering, then we shall work 
together without any form of persuasion.  
Persuasion exists only when someone 
takes a stand from which he is unwilling 
to move.  When he is merely convinced 
of an idea or entrenched in an opinion, he 
brings about opposition, and then he or 
the other has to be persuaded, influenced 
or induced to think differently.  Such a 
situation will never arise when each one 
of us sees the truth of the matter for 
himself.  But if we do not see the truth 
and act on the basis of merely verbal 
conviction or intellectual reasoning, then 
there is bound to be contention, 
agreement or disagreement, with all the 
associated distortion and useless effort. 
 

;fn geesa ls izR;sd dks bl ckr dh vko’;drk 
Li”V izrhr gksrh gS fd f’k{kk esa ,d ekSfyd 
Økafr t+:jh gS vkSj ;fn gesa ;g lR; fn[kkbZ 
iM+ tkrk gS ftldh ge ppkZ djrs vk jgs gSa] 
rks ge fcuk fdlh Hkh rjg ds cgykos&Qqlykos 
ds lkFk&lkFk dk;Z dj ik,axsA le>kus&cq>kus dh 
ukScr rHkh vkrh gS tc dksbZ O;fDr ,d n`<+ 
joS;k viuk ysrk gS ftlls og gVuk ugha 
pkgrkA tc fdlh fopkj esa mls fo’okl gks 
tkrk gS vFkok fdlh jk; dks et+cwrh ls idM+s 
j[krk gS] rc og fojks/k dks iSnk djrk gS] vkSj 
tc ,slh fLFkfr mRiUu gks tkrh gS rks nks esa ls 
fdlh ,d dks fHkUu <ax ls lkspus ds fy, jkth 
djuk iM+rk gS] izHkkfor ;k izsfjr djuk iM+rk 
gSA ;fn geesa ls izR;sd dks Lo;a gh lR; dk 
n’kZu gks tk, rks ,slh fLFkfr vk,xh gh ughaA 
lR; dks u ns[kdj tc ge ek= ‘kkfCnd n`<+ 
fo’okl ;k ckSf)d rdZ ds vk/kkj ij dke djrs 
gSa rc ogka fookn gksxk] lgefr&vlgefr gksxh 
ftlesa foÑr gksxh vkSj O;FkZ dh HkVdu HkhA 

It is essential that we work together, and 
it is as if we were building a house.  If 

;g fugk;r t+:jh gS fd ge lkFk feydj 
dk;Z djsa ekuksa ge fdlh Hkou dk fuekZ.k dj 
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some of us are building and others are 
tearing down, the house will obviously 
never be built.  So we must individually 
be very clear that we really see and 
understand the necessity of bring about 
the kind of education that will produce a 
new generation capable of dealing with 
the issues of life as a whole, and not as 
isolated parts unrelated to the whole. 
 

jgs gksaA ;fn geesa ls dksbZ cuk jgk gS vkSj 
nwljk <gk jgk gS rks Hkou ugha cusxkA vr% 
geesa ls izR;sd ds fy, ;g Li”V gks tkuk pkfg, 
fd ge bl vko’;drk dks oLrqr% ns[k vkSj 
le> ik jgs gSa fd ml f’k{kk dk tUe gks tks 
,d u;h ih<+h dk fuekZ.k djs&&,slh ih<+h tks 
thou ds iz’uksa dks lexzrkiwoZd lqy>kus esa leFkZ 
gks u fd mUgsa ,sls vyx&vyx [kaMksa esa ckaVs 
ftudk lexz ls dksbZ fj’rk gh u gksA 

To be able to work together in this really 
co-operative way, we must meet often 
and be alert not to get submerged in 
detail.  Those of us who are seriously 
dedicated to the bringing about of the 
right kind of education have the 
responsibility not only of carrying out in 
action all that we have understood, but 
also of helping others to come to this 
understanding.  Teaching is the noblest 
profession - if it can be called a 
profession at all.  It is an art that requires, 
not just intellectual attainments, but 
infinite patience and love. To be truly 
educated is to understand our relationship 
to all things - to money, to property, to 
people, to nature - in the vast field of our 
existence. 
 

bl izdkj lg;ksxiw.kZ <ax ls lkFk&lkFk dk;Z 
djus ds fy, ge yksxksa dks vdlj fey cSBuk 
gksxk] vkSj bl ckr ds izfr lko/kku jguk gksxk 
fd ge dgha rQ+lhyksa esa u [kks tk,aA geesa ls 
tks yksx xaHkhjrk ls lgh <ax dh f’k{kk dks ykus 
ds fy, lefiZr gSa mu ij u dsoy ;g ft+Eesnkjh 
gS fd tks dqN geus vHkh rd le>k gS mls 
dk;kZfUor djsa cfYd nwljksa dh Hkh bl le> rd 
vkus esa enn djsaA ;fn bls is’kk dgk tk ldrk 
gS rks f’k{k.k&dk;Z loksZPp is’kk gSA ;g ,d dyk 
gS ftlds fy, dsoy fo’ks”k ckSf)d {kerk dh 
vko’;drk ugha gS cfYd vuar /kS;Z ,oa izse dh 
vko’;drk gSA lPps vFkksZa esa f’kf{kr gksus dk 
vFkZ gS fd ge vius vfLrRo ds fo’kky {ks= esa 
vkus okyh lHkh pht+ksa] vFkkZr /ku] laifÙk] yksx] 
izÑfr vkfn ds lkFk vius laca/kksa dks le>saA 

Beauty is part of this understanding, but 
beauty is not merely a matter of 
proportion, form, taste and behaviour.  
Beauty is that state in which the mind has 
abandoned the centre of self in the 
passion of simplicity.  Simplicity has no 
end; and there can be simplicity only 
when there is an austerity which is not 
the outcome of calculated discipline and 
self-denial.  This austerity is self-
abandonment, which love alone can bring 
about.  When we have no love we create 
a civilization in which beauty of form is 
sought without the inner vitality and 
austerity of simple self-abandonment. 
There is no self-abandonment if there is 
an immolation of oneself in good works, 
in ideals, in beliefs.  These activities 
appear to be free of the self, but in reality 
the self is still working under the cover of 
different labels.  Only the innocent mind 

lkSan;Z bl le> dk fgLlk gS] D;ksafd lkSan;Z 
dsoy lekuqikr] vkdkj] #fp rFkk O;ogkj gh 
ugha gSA lkSan;Z rks eu dh og fLFkfr gS ftlesa 
ljyrk dh l?kurk ds dkj.k ^Lo* dk dsanz 
folftZr gks x;k gSA bl ljyrk vkSj lknxh dk 
dksbZ y{; ugha gS vkSj og ogha gksrh gS tgka 
,slk la;e gS tks fd lqfopkfjr vuq’kklu vkSj 
vkRefu”ks/k dk ifj.kke ugha gSA ;g la;e 
vkRefoltZu gS ftldk tUe izse ls gh gks ldrk 
gSA bl izse ds vHkko esa ge ,d ,slh lH;rk 
dk l`tu djrs gSa tgka dsoy :i vkSj vkdkj 
ds lkSan;Z dh [kkst gh jgrh gS] ijarq vkarfjd 
thoarrk rFkk lgt vkRefoltZu ds la;e dk 
lkSan;Z dgha [kks tkrk gSA tgka vkn’kksZa] fo’oklksa 
rFkk ‘kqHk dk;ksZa esa Lo;a dk cfynku fd;k tkrk 
gS ogka vkRefoltZu ugha gksrkA bl izdkj dh 
fØ;k,a fn[kus esa vga ls eqDr izrhr gksrh gSa] 
fdarq okLro esa ogka Hkh vga fofHkUu ukeksa ds 
vkoj.k esa dke djrk jgrk gSA dsoy fu’Ny 
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can inquire into the unknown.  But the 
calculated innocence which may wear a 
loincloth or the robe of a monk is not that 
passion of self-abandonment from which 
come courtesy, gentleness, humility, 
patience - the expressions of love. 
 

vkSj funksZ”k eu gh vKkr dk vUos”k.k dj 
ldrk gSA fdarq lksph&le>h] vks<+h x;h 
fu’Nyrk vkSj lknxh] tSlh ,d lk/kq ;k Qdhj 
ds Hksl esa ut+j vkrh gS] ml vkRefoltZu dh 
xfjek ls dkslksa nwj gS ftlesa f’k”Vrk] lkSE;rk] 
fouezrk ,oa /khjt jgrk gS&&tks izse dh gh 
vfHkO;fDr;ka gSaA 

Most of us know beauty only through 
that which has been created or put 
together - the beauty of a human form, or 
of a temple.  We say a tree, or a house, or 
the widely-running river is beautiful.  
And through comparison we know what 
ugliness is - at least we think we do.  But 
is beauty comparable?  Is beauty that 
which has been made evident, manifest?  
We consider beautiful a particular 
picture, poem, or face, because we 
already know what beauty is from what 
we have been taught, or from what we are 
familiar with and about which we have 
formed an opinion.  But does not beauty 
cease with comparison. Is beauty merely 
a familiarity with the known, or is it a 
state of being in which there may or may 
not be the created form? 

ge lqanjrk dks tkurs gSa dsoy mu pht+ksa ds 
}kjk tks cukbZ x;h gSa] l`ftr dh x;h gSa] tSls 
ekuo :i ;k fdlh eafnj dh lqanjrkA ge dgrs 
gSa fd og o`{k] og edku] og fo’kky unh tks 
mUeqDr cgs tk jgh gS] laqnj gSA vkSj rqyuk 
djus ij ge dq:irk dks Hkh tku ysrs gSa] de 
ls de gesa ,slk yxrk gSA ysfdu D;k lqanjrk 
rqyukRed gS\ D;k lqanjrk og gS ftls izR;{k ;k 
lkdkj cuk fn;k x;k gS\ ge dgrs gSa fd ;g 
fp=] dfork] psgjk] lqanj gS] D;ksafd gesa tks 
fl[kk;k x;k gS mlds vuqlkj ge igys ls gh 
mls tkurs gSa] le>rs gSa ;k ge mlls ifjfpr gSa 
;k mlds fo”k; esa ge ,d /kkj.kk cuk, gq, gSaA 
vkSj D;k rqyuk ls lqanjrk dk var ugha gks 
tkrk\ D;k lkSan;Z dk vFkZ ek= Kkr ls ifjfpr 
gksuk gh gS vFkok ;g otwn dh og voLFkk gS 
tks lkdkj gks Hkh ldrh gS vkSj ugha Hkh\ 

We are always pursuing beauty and 
avoiding the ugly, and this seeking of 
enrichment through the one and 
avoidance of the other must inevitably 
breed insensitivity. Surely, to understand 
or to feel what beauty is, there must be 
sensitivity to both the so-called beautiful 
and the so-called ugly.  A feeling is not 
beautiful or ugly, it is just a feeling.  But 
we look at it through our religious and 
social conditioning and give it a label; we 
say it is a good feeling or a bad feeling, 
and so we distort or destroy it. When 
feeling is not given a label it remains 
intense, and it is this passionate intensity 
that is essential to the understanding of 
that which is neither ugliness nor 
manifested beauty.   
 

ge yksx lnk laqnjrk dh [kkst djrs gSa vkSj 
dq:irk ls cpuk pkgrs gSa( bl rjg ,d ls 
cpdj nwljs esa le`f) dks <wa<uk vfuok;Zr% 
tM+rk iSnk djsxkA laqnjrk dks le>us vkSj 
vuqHko djus ds fy, rFkkdfFkr lqanj ,oa dq:i 
nksuksa ds izfr laosnu’khyrk fuf’pr :i ls 
vko’;d gSA dksbZ Hkkouk lqanj ;k dq:i ugha 
gksrh] og rks dsoy Hkkouk gSA tc ge vius 
/kkfeZd vkSj lkekftd laLdkjksa ls bls ns[krs gSa] 
rHkh ge dgrs gSa fd ;g vPNh Hkkouk gS] og 
cqjh Hkkouk gS vkSj bl izdkj ge Hkkouk dks 
u”V ;k foÑr dj nsrs gSaA fdarq og Hkkouk] ftl 
ij vPNs ;k cqjs dk BIik ugha yxk] og vR;ar 
xgu vkSj mRdV jgrh gSA ;gh og izpaM 
mRdVrk gS tks mls le>us gsrq vko’;d gS tks 
u rks dq:irk gS vkSj u izdV lkSan;Z gSA 

What has the greatest importance is 
sustained feeling, that passion which is 
not the mere lust of self-gratification; for 
it is this passion that creates beauty and, 

ftl pht+ dk lcls vf/kd egÙo gS og gS 
LFkk;h Hkko vFkkZr~ og vkosx tks Lo dh ifjrqf”V 
dh okluk ek= ugha gSA ;gh vkosx lqanjrk dh 
l`f”V djrk gS vkSj pawafd og vrqyuh; gS 
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not being comparable, it has no opposite. blfy, mldk dksbZ foijhr ugha gksrkA 

In seeking to bring about a total 
development of the human being, we 
must obviously take into full 
consideration the unconscious mind as 
well as the conscious. Merely to educate 
the conscious mind without 
understanding the unconscious, brings 
self-contradiction into human lives, with 
all its frustrations and miseries.  The 
hidden mind is far more vital than the 
superficial.  Most educators are 
concerned only with giving information 
or knowledge to the superficial mind, 
preparing it to acquire a job and adjust 
itself to society.  So the hidden mind is 
never touched.  All that so-called 
education does, is to superimpose a layer 
of knowledge and technique, and a 
certain capacity to adjust to environment. 
 

pawfd ge ekuo dk laiw.kZ fodkl pkgrs gSa] 
blfy, gesa dsoy psru eu dk gh ugha] vfirq 
vpsru dk Hkh /;ku j[kuk gSA fcuk vpsru dks 
le>s dsoy psru dh f’k{kk ekuo thou esa nq[k 
,oa fujk’kk&Hkjk varfoZjks/k iSnk djrh gSA ckgjh 
eu dh vis{kk Hkhrj dk fNik gqvk eu dgha 
vf/kd thoar] ‘kfDr’kkyh gksrk gSA cgqr ls 
f’k{kd ml ckgjh lrgh eu dks gh f’kf{kr djus] 
lwpuk ;k Kku nsus ij t+ksj nsrs gSa] rkfd og 
dksbZ vkthfodk izkIr dj lds vkSj vius dks 
lekt ds vuqdwy cuk ldsA bl izdkj Hkhrj ds 
fNis gq, eu dks dHkh Li’kZ gh ugha fd;k tkrkA 
bl rFkkdfFkr f’k{kk us vc rd tks dqN fd;k gS 
og cl bruk gh fd rduhdh Kku dh ,d ijr 
ml ij Fkksi nh gS vkSj mls vius bnZ&fxnZ ds 
okrkoj.k ds vuqdwy cu tkus dh {kerk ns nh 
gSA 

The hidden mind is far more potent than 
the superficial mind, however well 
educated and capable of adjustment; and 
it is not something very mysterious.  The 
hidden or unconscious mind is the 
repository of racial memories.  Religion, 
superstition, symbol, peculiar traditions 
of a particular race, the influence of 
literature both sacred and profane, of 
aspirations, frustrations, mannerisms, and 
varieties of food - all these are rooted in 
the unconscious.  The open and secret 
desires with their motivations, hopes and 
fears, their sorrows and pleasures, and the 
beliefs which are sustained through the 
urge for security translating itself in 
various ways - these things also are 
contained in the hidden mind, which not 
only has this extraordinary capacity to 
hold the residual past, but also the 
capacity to influence the future. 
Intimations of all this are given to the 
superficial mind through dreams and in 
various other ways when it is not wholly 
occupied with everyday events. 
 

Åijh] lrgh eu pkgs fdruk Hkh f’kf{kr 
vkSj lkeatL; cukus esa l{ke D;ksa u gks] fdarq 
fNik gqvk eu mldh vis{kk dgha vf/kd 
‘kfDr’kkyh gksrk gS( vkSj ;g dksbZ cgqr jgL;iw.kZ 
ckr ugha gSA ;g fNik] vpsru eu tkrh; 
Le`fr;ksa dk laxzg gS&&/keZ] va/kfo’okl vkSj 
izrhdksa dk] fdlh fo’ks”k tkfr dh fof’k”V 
ijaijkvksa dk] mlds leLr] ykSfdd vkSj 
vykSfdd lkfgR; ds izHkko dk] mldh vkdka{kkvksa 
,oa fujk’kkvksa dk] fof’k”V rkSj&rjhdksa vkSj 
Hkkstu ds fofo/k izdkjksa dk&&bl lcdh tM+sa 
vpsru esa gSaA izdV rFkk xqIr bPNk,a] ftuesa 
fufgr gSa [kkl mn~ns’; vkSj izsj.kk,a] vk’kk,a ,oa 
Hk;] nq[k ,oa lq[k vkSj os fo’okl tks lqj{kk dh 
vkdka{kk dh vusdkusd vfHkO;fDr;ksa ds t+fj, 
iksf”kr gksrs jgrs gSa&&;s lc Hkh mlh vpsru eu 
dk fgLlk gSaA bl vpsru eu ds ikl u dsoy 
vrhr ds vo’ks”kksa dks laxzghr djus dh gh 
vlk/kkj.k {kerk gS cfYd Hkfo”; dks izHkkfor 
djus dh Hkh {kerk gSA bl lcds ladsr psru 
eu dks LoIu ds ek/;e ls rFkk vU; dbZ rjhdksa 
ls feyrs jgrs gSa] tc og nSfud ?kVukvksa esa 
iw.kZr;k O;Lr ugha gksrkA 

The hidden mind is nothing sacred and 
nothing to be frightened of, nor does it 

;g vpsru eu u dksbZ ifo= gLrh gS vkSj 
u gh dqN ,slk ftlls Hk;Hkhr gqvk tk,] vkSj 
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demand a specialist to expose it to the 
superficial mind.  But because of the 
hidden mind's enormous potency, the 
superficial mind cannot deal with it as it 
would wish.  The superficial mind is to a 
great extent impotent in relation to its 
own hidden part. However much it may 
try to dominate, shape, control the 
hidden, because of its immediate social 
demands and pursuits, the superficial can 
only scratch the surface of the hidden; 
and so there is a cleavage or contradiction 
between the two.  We try to bridge this 
chasm through discipline, through 
various practices sanctions and so on; but 
it cannot so be bridged. 
 

u bls psru eu ds lkeus m?kkM+us ds fy, fdlh 
fo’ks”kK dh t+:jr gSA vpsru eu ds ikl 
csbargk ‘kfDr gksus ds dkj.k gh lrgh eu blds 
lkFk tks pkgs lks ugha dj ldrkA vius vpsru 
fgLls dh rqyuk esa lrgh eu fugk;r det+ksj 
gksrk gSA bl ij izHkko tekus dk og pkgs 
fdruk gh iz;kl D;ksa u djs] bls vkdkj nsus dk 
,oa bl ij fu;a=.k djus dk fdruk gh iz;kl 
D;ksa u djs] ijarq viuh rkRdkfyd lkekftd 
ekaxksa ;k fØ;k&dyki ds dkj.k og vpsru eu 
dks] xqIr eu dks [kjksap Hkj ldrk gS] vkSj bl 
izdkj nksuksa ds chp njkj ;k ijLij fojks/k cuk 
jgrk gSA ge yksx bl [kkbZ dks vuq’kklu ls] 
fofHkUu vH;klksa ls ;k fu;e&fu;a=.k vkfn ls 
ikVus dk iz;Ru djrs gSa] ijarq bl izdkj mls 
ikVk ugha tk ldrkA  

 

The conscious mind is occupied with the 
immediate, the limited present, whereas 
the unconscious is under the weight of 
centuries, and cannot be stemmed or 
turned aside by an immediate necessity.  
The unconscious has the quality of deep 
time, and the conscious mind, with its 
recent culture, cannot deal with it 
according to its passing urgencies.  To 
eradicate self-contradiction, the 
superficial mind must understand this 
fact and be quiescent - which does not 
mean giving scope to the innumerable 
urges of the hidden.  When there is no 
resistance between the open and the 
hidden, then the hidden, because it has 
the patience of time, will not violate the 
immediate. 
 

psru eu ek= rkRdkfyd pht+ksa esa] lhfer 
orZeku esa O;Lr gS tcfd vpsru eu ;qxksa ds 
Hkkj ds uhps nck gqvk gS ftls dksbZ rkRdkfyd 
vko’;drk ;wa gh ,d rjQ ugha ljdk ldrhA 
;g vpsru xgu dky dk xq.k fy;s gq, gS vkSj 
rRdkyhu laLÑfr ls ;qDr ckgjh eu viuh 
{kf.kd mRdV vko’;drkvksa ds vuqlkj bldk 
lkeuk ugha dj ldrkA blfy, buds ijLij 
fojks/k dks lewy u”V djus ds fy, lrgh eu 
dks bl rF; dks le>dj ekSu gks tkuk gksxkA 
bldk vFkZ ;g ugha gS fd vpsru eu dh 
vla[; izo`fÙk;ksa dks volj fn;k tk,A tc 
vpsru vkSj psru esa izfrjks/k ugha gksrk] rks 
vpsru rRdky dk mYya?ku ugha djrk] D;ksafd 
mlds ikl vlhe /kS;Z gSA 

The hidden, unexplored and un-
understood mind, with its superficial part 
which has been `educated', comes into 
contact with the challenges and demands 
of the immediate present.  The superficial 
may respond to the challenge adequately; 
but because there is a contradiction 
between the superficial and the hidden, 
any experience of the superficial only 
increases the conflict between itself and 
the hidden.  This brings about still further 
experience, again widening the chasm 

;g fNik gqvk eu ftls tkapk&ij[kk vkSj 
le>k ugha x;k gS] ftlds lrgh fgLls dks gh 
f’kf{kr fd;k x;k gS] og rkRdkfyd orZeku dh 
pqukSfr;ksa vkSj ekaxksa ds laidZ esa vkrk gSA lrgh 
eu pqukSfr;ksa dk leqfpr mÙkj ns Hkh ldrk gS] 
fdarq pwafd lrgh vkSj vpsru ds chp ijLij 
fojks/k gS] bl dkj.k lrgh dk dksbZ Hkh vuqHko 
mlds vkSj vpsru ds chp la?k”kZ dks gh c<+krk 
gSA ;g vkxs vkSj vuqHko ykrk gS ftlls orZeku 
rFkk vrhr ds e/; dh [kkbZ vkSj Hkh pkSM+h gks 
tkrh gSA vius van:uh fgLls dks] vpsru dks 
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between the present and the past.  The 
superficial mind, experiencing the outer 
without understanding the inner, the 
hidden, only produces deeper and wider 
conflict. 
 
Experience does not liberate or enrich the 
mind, as we generally think it does.  As 
long as experience strengthens the 
experiencer, there must be conflict.  In 
having experiences, a conditioned mind 
only strengthens its conditioning, and so 
perpetuates contradiction and misery.  
Only for the mind that is capable of 
understanding the total ways of itself, can 
experiencing be a liberating factor. 
 

le>s fcuk lrgh eu oká dk vuqHko djrk 
tkrk gS] ftlls la?k”kZ vkSj vf/kd xgjk vkSj 
O;kid gksrk tkrk gSA 

vuqHko eu dks u rks eqDr djrk gS vkSj u gh 
le`)] gkykafd ge yksx lksprs ,slk gh gSaA tc 
rd vuqHko] vuqHkodrkZ dks cy’kkyh cukrk 
jgrk gS] rc rd la?k”kZ rks gksuk gh gSA 
laLdkjxzLr eu viuh vuqHkwfr;ksa ls dsoy 
laLdkjxzLrrk dks gh cy iznku djrk jgrk gS 
vkSj bl izdkj la?k”kZ vkSj nq[k dks gh c<+krk gSA 
dsoy mlh eu ds fy, vuqHkwfr eqfDr dk lk/ku 
gks ldrh gS tks vius leLr <ax&<jsZ vkSj 
rkSj&rjhds dks le>us esa leFkZ gSA 

Once there is perception and 
understanding of the power and 
capacities of the many layers of the 
hidden, then the details can be looked 
into wisely and intelligently. What is 
important is the understanding of the 
hidden, and not the mere education of the 
superficial mind to acquire knowledge, 
however necessary.  This understanding 
of the hidden frees the total mind from 
conflict, and only then is there 
intelligence. 
 

tc vpsru dh vusd ijrksa dh {kerkvksa 
vkSj ‘kfDr;ksa dk voyksdu vkSj cks/k dj fy;k 
tkrk gS] rc fQj muds foLrkj ,oa ckjhfd;ksa dh 
cqf)ekuh ,oa le>nkjh ds lkFk Nkuchu dh tk 
ldrh gSA tks ckr egÙoiw.kZ gS og gS vpsru 
dh le> u fd Kku vftZr djus ds fy, ek= 
lrgh eu dh f’k{kk] Hkys gh ;g fdruk gh 
vko’;d D;ksa u gksA vpsru dh ;g le> 
lewps eu dks }a} ls eqDr dj nsrh gS vkSj rHkh 
izKk dk izknqHkkZo gksrk gSA 

We must awaken the full capacity of the 
superficial mind that lives in everyday 
activity, and also understand the hidden.  
In understanding the hidden there is a 
total living in which self-contradiction, 
with its alternating sorrow and happiness, 
ceases.  It is essential to be acquainted 
with the hidden mind and aware of its 
workings; but it is equally important not 
to be occupied with it or give it undue 
significance.  It is only when the mind 
understands the superficial and the 
hidden that it can go beyond its own 
limitations and discover that bliss which 
is not of time. 
 

gesa u dsoy izfrfnu dh fØ;kvksa esa O;Lr jgus 
okys lrgh eu dh iw.kZ {kerkvksa dks txkuk gksxk 
cfYd vpsru dks Hkh le>uk gksxkA D;ksafd 
vpsru dks le>us esa gh lexzrkiwoZd thuk gks 
ldsxk] ftlesa varfoZjks/k vkSj blds lkFk vkus 
okyh nq[k&lq[k dh Ükà[kyk dk Hkh var gks 
tk,xkA vpsru eu ls ifjfpr gksuk vkSj mlds 
dk;ksZa ds izfr ltx gksuk cgqr vko’;d gS fdarq 
;g Hkh mruk gh vko’;d gS fd ge mlh esa [kks 
u tk,a vkSj mls vuqfpr egÙo u nsaA tc eu 
vius lrgh ,oa fNis nksuksa gh fgLlksa dks le> 
ysrk gS rHkh og viuh lhekvksa ds ikj tk 
ldrk gS vkSj ml vkuan dks tku ldrk gS tks 
le; dh mit ugha gSA 

  

 


